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Abstract: The study examined teachers' and students' perceptions of blended learning in
extensive reading programs at a military university in Vietnam. A mixed methodology was employed,
collecting quantitative data from 74 non-English major students and qualitative data from six English
lecturers. The quantitative statistics indicated strong support for engaging in online and offline group
activities (M=4.42, SD=0.497) and reported experiencing higher motivation for reading extensively
(M=4.18, SD=0.383). However, several obstacles were listed, such as technical difficulties (M=4.47,
SD=0.503), digital reading fatigue (M=4.32, SD=0.471), and constraints associated with the military
educational structure (M=4.34, SD=0.407). Even with these challenges, the students generally liked the
program and suggested a blended learning experience in the future (M=4.51, SD=0.503). The qualitative
findings from the teacher interviews revealed how using the digital platform made reading materials
available to more students and motivated them to learn anonymously. The research additionally
proposes several recommendations for teachers to adapt their teaching and to invest in professional
development to succeed in using blended extensive reading.
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HQC TAP KET HQP TRONG CAC CHUONG TRINH PQC
MO RONG: NHAN THUC CUA GIANG VIEN VA SINH VIEN

Nguyén Thanh Thay
Truwong Pai hoc Vin héa Nghé thudt Qudn ddi, S6 101 Nguyén Chi Thanh, Phwong Lang, Ha Ngi, Viét Nam

Nhan bai ngay 04 thang 12 nam 2025
Chinh sira ngay 26 thang 01 nam 2026; Chap nhan ding ngay 24 thang 8 nim 2026

Tom tit: Nghién ciru khao sat nhan thirc cua giang vién va sinh vién vé md hinh hoc tap két
hop trong cac chuong trinh doc ma rong tai mot truong dai hoc quan doi ¢ Viét Nam. Phuong phap
nghién ctru hdn hop duoc ap dung, thu thap dix lidu dinh lugng tir 74 sinh vién khéng chuyén tiéng Anh
va dir liéu dinh tinh tir sau giang vién tiéng Anh. Két qua phan tich dinh luong cho thiy sinh vién danh
gia cao viéc tham gia cac hoat dong nhom truc tuyén va tryc tiép (M=4.42, SD=0.497) va ghi nhan su
gia tang dong luc doc mé rong (M=4.18, SD=0.383). Tuy nhién, mot sé khé khin ciing duoc liét ké,
bao gE)m 15i k¥ thuat (M=4.47, SD=0.503), mét moi khi doc tai lidu sb (M=4.32, SD=0.471), va nhitng
han Che phat sinh tir gido duc trong moi truong quan doi (M=4.34, SD=0.407). Du vay, nhin chung, sinh
vién van danh gia tich cuc chuong trinh va dé xuat tiép tuc ap dung mo hinh hoc tap két hop trong twong
lai (M=4.51, SD=0.503). Két qua dinh tinh tir phong van giang vién cho thay viéc sir dung nén tang 50
d3 tang kha ning tiép can tai liéu doc dén nhiéu sinh vién hon va thuc day dong luc hoc tap nhd tinh an
danh. Nghién ctru ciing d& xuat mot s khuyén nghi nham gilp giang vién diéu chinh phuong phép giang
day va ddu tu vao phat trién chuyén mén nham trién khai hiéu qua chwong trinh doc mé rong theo mo
hinh hoc tap két hop.

Tir khoa: hoc tap két hop, chwong trinh doc mé rong, nhan thirc

1. Introduction

Being proficient in reading is fundamental to learning a new language, contributing to
both the process and the result of mastering a language (Grabe & Stoller, 2020). Reading a large
volume of material can enable English-as-a-foreign-language (EFL) learners to improve their
language ability. In their foundational paper, Day and Bamford (2002) describe extensive
reading as reading enormous volumes of materials that students can easily comprehend and
enjoy. The strategy has consistently helped students acquire knowledge of words, read more
fluently, and improve all aspects of language learning (Nakanishi, 2015).

With technology becoming an integral part of education, the approach to extensive
reading has undergone significant development. Using blended learning, which combines
classroom and online instruction, can address major issues in extensive reading programs (Poon,
2013). In this way, blended methods can surpass previous limitations in implementing extensive
reading due to the literature (Ma & Zhao, 2025). This process becomes particularly important
when instructional or financial constraints limit the use of traditional instructional methods.

Traditional extensive reading programs encounter ongoing problems that may reduce
their effectiveness. A key challenge is limited access to educational materials because
purchasing many types of books becomes too costly in low-income countries (Robb & Kano,
2013). Educators may find it challenging to manage and monitor students’ participation and
progress in extensive reading, especially when groups are large, or teachers do not spend much
time with each group. Motivation also poses challenges, as maintaining student interest in
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voluntary reading requires ongoing support and encouragement (Mori, 2015). The blended
learning approach can be considered as one solution for overcoming many of these challenges.
New technology has made it easier for more students to participate in reading programs, helping
them manage the difficulties caused by a limited number of materials (Karaarslan & Polat,
2025). With automated systems, everyone can quickly check how much students have improved
their reading skills. Even so, using technology presents its difficulties, including the need for
suitable infrastructure, support from technical staff, and the risk of eye strain from prolonged
screen use (Ghazizadeh & Fatemipour, 2017). Additionally, the way blended approaches are
implemented in schools depends on the structure and traditional style of the organization
(Garrison & Vaughan, 2013).

Although the use of blended learning has increased in Vietnam over the past few years,
its implementation has varied across different educational environments (Dinh et al., 2024; Do
& Phan, 2024; Nguyen et al., 2026). At Military University of Culture and Arts (VNQ),
language teachers have utilized technology, and initial results have shown potential. However,
the regular use of blended extensive reading programs is still in its nascent stage. According to
Chanthap and Wasanasomsithi (2019), the use of a blended learning approach depends heavily
on the structure and management of institutions in Southeast Asia. There have been significant
improvements in technology at VNQ over the past few years as digital platforms and internet
access on campus sites have expanded. Nevertheless, not every dormitory has good
connectivity, and dedicated language-learning laboratories are limited in some parts of the
campus (Huynh et al., 2018). These infrastructure barriers may hinder the regular use of digital
features in the mixed-mode learning model. Moreover, the specialized setup of military
education at VNQ means that online learning brings different concerns about selecting suitable
content and ensuring security.

Although these problems exist, the initially adopted digital resources used in language
classes at VNQ have produced positive results. Digital graded readers, tested with students in
some English courses, led to more student interest and better completion rates than print books
(Nguyen & Pham, 2022). However, these initial efforts have not yet developed into a
standardized, institution-wide practice to blended learning in extensive reading programs. To
implement blended approaches effectively, VNQ needs to gain a deeper understanding of how
they operate in their unique setting.

While Vietnamese scholars have produced a substantial body of research on blended
learning, little attention has so far been paid to blended extensive reading in contexts such as
VNQ. The particular structure of military universities, their student body, and their mission
may affect how blended learning is implemented in actual use. Garrison and Kanuka (2004)
note that blended learning is most effective when it aligns with the context and perspectives of
those involved within an institution. Currently, very little research has been conducted on how
military students and instructors perceive and experience blended extensive reading programs
in their field of study. This lack of research is significant, as strong reading skills are highly
valuable for soldiers who study foreign languages to quickly access information and stay
informed about the armed forces worldwide (Solak, 2014). Understanding how both teachers
and students perceive blended extensive reading programs allows instructional planning to be
better aligned with existing campus conditions and institutional constraints. As a result, this
research explores the following questions:

1. What are students' perceptions of blended learning in extensive reading programs at VNQ?
2. What are teachers' perceptions of blended learning in extensive reading programs at VNQ?
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2. Literature Review

2.1. Extensive Reading

Extensive reading refers to reading large amounts of texts across various fields for
pleasure and general knowledge rather than for detailed study (Nation, 1997; Renandya &
Jacobs, 2002). Although some definitions differ in the various studies, certain core
characteristics appear repeatedly. Extensive reading refers to texts that are sufficiently
accessible for learners to understand and enjoy by using their existing language knowledge (Lee
& Hsu, 2009; Nation & Waring, 2019). Extensive reading stands out because it can be done
flexibly, at learners’ own pace, and in locations of their choice, and they can read about what
they enjoy (Levy, 2016). In contrast to intensive reading, this approach involves reading larger
sections slowly. Learners are urged to read a lot, regardless of how much they remember, since
the main aim is to receive substantial comprehensive input they can understand (Yamashita,
2013; Nishizawa et al., 2018).

Research consistently shows that a lot of reading benefits language learners. Most
fundamentally, reading a lot makes it easier and faster for learners to understand what they read
(Nation, 1997; Levy, 2016). Since learners obtain new vocabulary repeatedly as they encounter
words repeatedly while reading, they learn and remember them with less effort (Nishizawa et
al., 2018). The value of learning to read lasts beyond just reading itself. Studies have reported
that extensive reading programs can benefit learners’ writing abilities (Lee & Hsu, 2009). It
seems that extensive reading exposes learners to many forms of writing, grammar, and
discourse styles they can adopt in their writing. Furthermore, reading in a foreign language can
motivate learners, reduces their anxiety and then improves their view on the new language
(Yamashita, 2013). Several studies indicate that noticeable gains from extensive reading often
emerge over extended periods. Nishizawa et al. (2018) note that extensive reading develops
learners’ reading habits over months or years rather than days or weeks.

Many different models for putting extensive reading into practice have appeared in the
research literature. In sustained silent reading, regular reading time is allotted so that students
can do their reading, and there are no specific accountability measures (Lee & Hsu, 2009). This
model is designed to give students a peaceful space to learn how to read without pressure. Some
approaches are more structured by adding accountability methods, and at the same time, they
preserve what makes extensive reading important. They may consist of book reports, reading
logs, or brief response activities that keep the learning simple and low-pressure (Nation &
Waring, 2019). Some programs use graded readers, which contain vocabulary and grammar
suitable for learners’ proficiency levels. New models using technology, such as digital libraries,
e-readers, and online groups for discussion, have helped increase readers' access to materials
(Arnold, 2009). These approaches are particularly beneficial when learning takes place
remotely or when learners are digitally literate. Teaching beginning readers how to read with
structure first might help them become successful independent readers. The approach makes it
clear that the goals of a reading program should match the learners' current abilities and needs
throughout their development.

Despite their many positive effects, reading programs still encounter several problems
when they are implemented. Building and sustaining a range of valuable materials for students
takes many resources (Renandya & Jacobs, 2002). The problem is most severe in resource-
short schools or when languages are less widely taught. Aligning reading activities with other
subjects is difficult since reading takes much time, which teachers may need for other things
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(Renandya & Jacobs, 2002). Schools that focus entirely on tests and language parts may have
trouble giving students enough opportunities to read extensively. Assessment is also hard, as
the main benefits of extensive reading usually develop slowly and may lack connection with
standard testing (Nation & Waring, 2019). Evaluating and showing success in extensive reading
programs can be tough for teachers in systems that mainly focus on results that can be counted.
Beliefs about language learning help generate more obstacles for both teachers and students.
There is a mistaken belief amongst some educators and learners that language learning should
depend on many hours of tough study while simple exposure is not enough (Renandya &
Jacobs, 2002). To deal with these perception issues, researchers and educators should agree on
and explain the benefits of regular reading.

2.2. Blended Learning

Blended learning in foreign language education is a pedagogical approach that combines
traditional face-to-face instruction with technology-mediated learning experiences. According
to Bryan and Volchenkova (2016), blended learning integrates collaborative visions of learning
where online group discussions become crucial course design features. This integration creates
a synergistic environment where the strengths of both modalities complement each other to
enhance language acquisition processes. The concept has evolved across multiple domains,
including corporate training, higher education, and specifically within foreign language
instruction contexts (Bojovi¢, 2017). The fundamental characteristic of blended learning is its
concurrent nature, where traditional and technology-enhanced approaches operate
simultaneously rather than sequentially (Kudryashova et al., 2016).

Experts have designed blended learning models to suit language teaching contexts.
Neumeier (2005) points out that combining various components of socio-affective character is
important when setting up blended learning for language classes. Effective design should
incorporate several communication techniques and materials that support many ways of teaching
language. In blended learning, the flipped classroom stands out by having students study
materials beforehand and practice during face-to-face lessons (Yaroslavova et al., 2020). The
instructional model helps foreign language learners communicate effectively in the target
language. Studies have shown that blended learning greatly helps particular language abilities.
Bojovi¢ (2017) concludes that using both online and classroom elements helps students reading
in a foreign language to progress faster than only the classroom instruction. These results suggest
that using blended learning, with its variety of ways to present language, supports the
development of language skills better than other types of learning. Furthermore, using the flipped
classroom approach in blended learning has improved students’ communicative abilities by
encouraging them to use language interactively (Yaroslavova et al., 2020). The results of studies
show that blended learning can improve many areas of language competency.

Effective use of blended learning in language teaching requires careful consideration of
learners’ needs. Sun and Qiu (2017) state that analyzing learners is the most important step
when planning blended learning for English as a Foreign Language (EFL) contexts. Learner-
centered instruction enables learners to receive appropriate support for their learning styles,
proficiency levels, and English-learning goals. Studies show that these individual differences
may improve instructional design and learner outcomes (Velushchak et al., 2021). This
flexibility is especially valuable because it is less common in traditional language teaching
methods. Blended learning methods have been used successfully in various kinds of school
settings. Some studies have explored the use of blended learning for foreign languages in
engineering institutions, showing that it can meet the unique requirements of technical
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education. In the same way, Karkour (2014) introduces a reading model designed for English
as a foreign language in Egyptian schools, considering all important contextual factors and
learners' characteristics. The study suggests that blended learning is adaptable to many schools
and suits educational goals for different groups of students.

2.3. Blended Learning in Extensive Reading Programs in Previous Studies

Several studies have demonstrated that blended learning and reading extensively can
effectively support language learning. However, the focus of this study is specifically on
blended learning as a teaching approach integrated within extensive reading programs, not
separately. Poon (2013) and Karaarslan and Polat (2025) argue that blended learning that
combines online and face-to-face instruction, enhances learner autonomy and engagement.
Besides, Day and Bamford (1998) state that extensive reading encourages large amounts of
reading for meaning and pleasure and it supports vocabulary acquisition and reading fluency.
When these approaches are integrated, they can promote a flexible learning environment to
motivate learners and make the materials accessible. Previous research has explored how
blended extensive reading programs can improve students’ reading habits and skills with the
support of diverse reading materials via digital platforms and traditional print resources.

Chanthap and Wasanasomsithi (2019) show that mixing blended learning and extensive
reading leads to greater autonomy among Thai EFL undergraduate students. The pre-test and
post-test study involving 40 English majors showed that this approach encourages learning
independence, an important quality for acquiring reading skills. Reading extensively in a
blended way helps learners take greater control of what and how they learn and promotes
substantial progress when appropriate guidance is provided.

Cancino and Gonzalez (2023) investigate how affective variables, such as parental
support, are linked to reading proficiency in blended learning environments. According to their
work, positive attitudes and self-assurance in reading strongly influence EFL learners'
participation in reading activities set up in both physical and virtual settings. A positive attitude
toward digital reading is associated with higher reading engagement and better understanding
among participants. This suggests that blended learning may help to activate functional,
psychological factors that support successful extensive reading.

Flores-Gonzalez (2019) specifically explores students' views on extensive reading
programs that were carried out using a blended learning format. Most students liked the
approach because they can easily read from printed books or digital resources. Still, the research
points out that it is often difficult for users to choose between traditional and digital reading
methods without clear guidance. The finding demonstrates that both teaching approaches
should be implemented carefully together. Furthermore, traditional classroom functions need
to be adjusted when blended learning is integrated with extensive reading.

Schechter et al. (2017) notice that teacher engagement is key in successful blended learning
reading programs, with teachers balancing technology with lessons achieving the most outstanding
results. Results indicate teachers are better off shifting from giving out facts to serving as guides
as students explore different reading materials and keep track of performance data.

Tonsun and Gonen (2024) design a structured, extensive reading program that uses
blended learning techniques for students learning English at the university level. It aims to help
learners interact with electronic texts chosen according to what they like and how much they
already know. Research from extensive reading and blended learning is used to design the
program so that students learn the most from online and face-to-face sessions. Thanks to the
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Internet, students and teachers have digital books, and Google Classroom and Padlet have
helped to build a virtual library that includes reading logs. Additionally, students would come
together each week to talk about what they read using the following formats. After getting
participant input, researchers agree that a blend of formal extensive reading and real-world
boosts second language reading by giving participants many valuable ways to get involved.

The main research gap discussed in this study is related to education in Vietnam. Even
though interest in educational technology is growing worldwide, little attention has been given
to blended learning approaches related to extensive reading in Vietnam’s EFL classes. It is
particularly notable because Vietnam is developing quickly in technology and education.
Schechter et al. (2017) report strong connections between teacher involvement and outcomes
in blended learning reading classes. However, such results may not be directly applicable to
Vietnamese educational environments because teaching traditions, technological conditions,
and reading practices differ. A complete lack of Vietnam-based research on this topic is a
substantial problem when designing and adopting effective blended extensive reading
programs. In teaching English as a foreign language in Vietnam, large, fixed class sizes, an
emphasis on taking tests, and differing technological skills among learners and schools may
affect the use of Tonsun and Gonen’s (2024) model. If blended extensive reading programs are
not sufficiently adapted to local conditions, educators in Vietnam have limited guidance for
implementation.

3. Methodology
3.1. Research Design

Studying students’ and teachers’ views on blended learning in extensive reading is more
efficient with a mixed-methods approach. Both the quantitative and qualitative approach can
capture the whole picture of the complex phenomenon. Measuring statistics and patterns of
perceptions with quantitative tools and exploring their nuances, meaning, and context through
qualitative research creates a more comprehensive insight.

There are several reasons why the use of a mixed-methods approach is justified in this
research. First, perceptions are complex ideas that can be better understood from multiple
perspectives. Large-scale patterns can be well measured using quantitative methods, but their
reasons, backgrounds, and meanings can be best understood through qualitative approach.
Schechter et al. (2017) find that analyzing how faithfully the reading program is followed
through both measurements and interviews with teachers provided a better understanding of
what happened within the program. Additionally, a blended design demonstrates the drawbacks
associated with applying only one type of method. A survey typically does not capture
contextual information or unexpected angles as effectively as interviews or observations do.
Alternatively, with only qualitative findings, it may be impossible to show the overall spread
of particular points of view among participants. Flores-Gonzalez (2019) points out that
combining surveys and interviews allows them to understand and describe a wide range of
students’ and teachers’ perceptions of extensive reading in blended learning. The unique
requirements of VNQ’s military educational environment, where academics and military
communication are both important, suit the style of using multiple research methods. The
special features of such tertiary institution can produce changes that do not always appear when
using sorely standardized tests. Cancino and Gonzalez (2023) note that examining contextual
factors is particularly beneficial in blended learning, making mixed methods essential for
investigating educational innovations in such organizations.
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3.2. Setting and Participants

At VNQ, investigating blended learning in extensive reading programs occurred within
a distinctive institutional framework. By focusing on military education, VNQ not only
prepares researchers for many sectors but also strengthens national defense with cultural and
ideological efforts. Given the specialized characteristics, teaching English involves not only
advancing educational skills but also improving how students communicate in the military
contexts. Blended learning for extensive reading benefited from and addressed the constraints
set by VNQ institution. Even though the university has recently adopted technology in
education, it has simultaneously preserved traditional elements of military education that could
impact the adoption of innovative teaching methods. The challenges of combining tradition and
innovative teaching approach made VNQ a suitable setting for studying how blended extensive
reading could be applied in various types of teaching contexts.

Seventy-four second-year students who enrolled in Basic English 2, primarily from
journalism, visual arts, music, and theater programs, participated in the current research. Each
student completed Basic English 1, which was equivalent to a level A2 in the Common
European Framework of Reference (CEFR). Most students were male, aged 19-22, and studied
English not as their major course but required by all Viethamese military universities. Within
this setting, the chosen material, "New English File - Pre-intermediate” (Latham-Koenig et al.,
2019), comprised a comprehensive set of lessons that covered both writing and various
language skills. Learning materials in the coursebook were adapted to meet the outcome
standards and the specific demands of military students (Nguyen & Pham, 2022). The
curriculum demonstrated the institution's effort to blend traditional language learning with skills
relevant to military careers. In addition, six English lecturers with at least seven years of
teaching experience were the second population who voluntarily expressed their perceptions of
blended learning in extensive reading programs at VNQ. All of them not only achieved a
master's degree in English language teaching but also were certified in applying technology to
teaching.

3.3. Data Collection Instruments
3.3.1. Questionnaire

The questionnaire items were adapted and revised from Flores-Gonzalz (2019), which
gathered students' views on extensive reading in blended learning. It maintained the structure
of previous research studies and enabled suitable modifications for use in the military
educational institution at VNQ. Several essential steps were taken during the adaptation process
to confirm the instrument's relevance. First, the items from the original scale by Flores-
Gonzélez (2019) were checked to see if they would be suitable for the Vietnamese military
education introduction environment. Anything related to blended learning and extended reading
was retained, but parts that depended on the type of learning environment were either modified
or removed. For example, inquiries about institutional structures were modified to consider how
factors such as the army's traditional structure and code of discipline may impact students'
involvement in self-study activities.

The survey employed a 5-point Likert scale, allowing individuals to respond easily
while providing sufficient variation. The scale provided detailed ratings that also enabled
quantitative analysis. Since the scale format aligned with past studies, it enabled comparative
analysis across different educational systems. The questionnaire consisted of five main sections
systematically. The personal information section examined demographic statistics and
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background details about each participant's experience with blended learning, making these
facts essential for the study. In the second section, after discussing benefits, problems, and
satisfaction, the suggestions for improvements encouraged participants’ answers for the main
research questions and complement the results from the survey questions. The questionnaire
was verified for accuracy and proper use of several measures. The other three experienced
researchers at the same institution reviewed the materials to confirm both their relevance and
the comprehensiveness of the information. A group of students with similar background as the
participants (about 25 students) was chosen to pilot the instrument, allowing its wording to be
improved, unclear parts to be clarified, and the ideal time needed to complete it to be
determined.

3.3.2. Semi-Structured Interview

The interview guide for teachers was created to support the student questionnaire by
gathering more information on the program's operation and related issues at VNQ. An interview
provided an opportunity to explore teachers' experiences and thoughts about the military
educational setting, as these issues were challenging to measure with standard questionnaires.
The interview guide divided the discussion into implementation, experiences, benefits,
difficulties, required support, and solutions. The structure covered the research questions
thoroughly and also provided space to follow new trends. With interview, the researcher could
collect rich qualitative data to deepen what the student questionnaires revealed. When creating
the interview guide, the researcher asked for cross-checking and editing from the other three
researchers in the same faculty to ensure that the questions were clear, non-leading, and would
elicit meaningful responses. The refined version of the interviewing guide was tested with two
non-participating teachers to verify that the questions were written correctly and in a proper
sequence and to identify potential follow-up areas that could be added.

3.4. Data Analysis

To analyze the numbers obtained from the student questionnaire, the researcher used
the program SPSS. Descriptive methods, means, standard deviations, and frequency
distributions were employed to identify central tendencies and detect patterns among students
across the various dimensions considered. The results gave a summary of how students
generally viewed the advantages, disadvantages, and their overall satisfaction with blended
extensive reading.

To analyze the qualitative data, the thematic analysis approach developed by Braun and
Clarke (2006) was used on the content from the open-ended questions and teacher interviews.
First, the researcher had to understand the data by reading it multiple times and then using a
system to label the important areas. The codes were gathered to form various themes, and these
themes were examined and refined until they aligned with the data. Themes were identified,
named, and explained using significant examples gathered in the report.

The quantitative and qualitative analyses were used in conjunction, with each approach
complementing and enhancing the findings of the other. The study linked statistical patterns in
the surveys with insights from interviews. It explored the frequency of qualitative themes in the
survey data and a combination of different approaches allowed for a deeper understanding of
the situation.
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4. Findings and Discussions

4.1. Students’ Perceptions of Blended Learning in Extensive Reading Program

The study highlights what students notice about the positive aspects of using blended
learning in extensive reading programs in the military (Table 1).

Table 1
Perceived Benefits of Blended Learning in Extensive Reading Program
N Mean SD

The blended extensive reading program has improved my overall 74 2.72 0.562
reading skills.
I find it easier to access a variety of reading materials through the 74 3.95 0.327
digital platform.
The combination of online and face-to-face activities enhances my 74 4.42 0.497
learning experience.
Digital reading materials are more engaging than traditional printed 74 3.14 0.505
texts.

The blended approach helps me develop better time management 74 4.08 0.275
skills for my reading.

I feel more motivated to read extensively because of the blended 74 4.18 0.383
learning approach.

The digital platform helps me track my reading progress effectively. 74 3.47 0.503

Face-to-face discussions about my readings deepen my 74 3.77 0.424
understanding of the texts.
Valid N (listwise) 74

Those students preferred the blended model, especially the mix of remote and face-to-
face activities, which they perceived as greatly enhancing their learning experience (M=4.42,
SD=0.497). As Poon (2013) claims, the benefit of blended learning lies in utilizing the strengths
of each method while simultaneously avoiding their disadvantages. According to the high mark,
students appreciate that digital and traditional methods of learning are combined in the
structured environment of military education. Most students felt more motivated to read
extensively because of using the blended approach (M=4.18, SD=0.383), which is notable
considering the difficulties of maintaining reading habits among those who study languages
other than English. This additional motivation could be due to the novelty of technology in the
classroom, as Karaarslan and Polat (2025) explain, which could momentarily stimulate
students’ interest. Still, the stable benefit in motivation throughout the program demonstrates a
better chance of this effect lasting beyond initial excitement. This learning method was also
given credit by participants for helping them learn to manage their time when reading (M=4.08,
SD=0.275), pointing out how the specific online tasks may prepare them to monitor and manage
their own learning in the military. Surprisingly, students liked the new opportunities for finding
reading materials online but were not as confident that the program helped them get better at
reading (M=2.72, SD=0.562). Reasonably, while blended learning solved some issues related
to participation, it did not always link the added conveniences to reading fluency for students.
More reflection on the issues surrounding the acquisition of reading skills should be raised in
blended learning contexts. Although students saw the benefits of digital resources as flexibility
and accessibility, these benefits did not necessarily lead to an increase in reading proficiency.
Hence, the presence of online resources and combined activities was not sufficient without the
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specific design of instructions for the blended-learning environment and reading skills. Also,
the similarity in engagement rates between print and digital materials might suggest that
students' preferences were determined more by the relevance of the content and the design of
the tasks than by the format. The cognitive load and fatigue that could be linked to digital
reading will likely outweigh the benefits of some positive digital convenience. Thus, teachers
should incorporate scaffolded instruction and interaction in blended extensive reading programs
to promote reading fluency successfully. In addition, it may be helpful to close the gap between
participation and skill improvement through continuous assessment and feedback. The finding
matches Cancino and Gonzalez (2023) that technological use in language learning only
appeared useful if it supported specific goals for skill mastery. The data for this study shows
that students thought there was not much difference between print and digital materials in terms
of engagement (M=3.14, SD=0.505).

However, students reported facing a number of important difficulties in introducing
blended learning into extensive reading, which is demonstrated in Table 2.

Table 2
Perceived Challenges of Blended Learning in Extensive Reading Program

N Mean SD
I experience technical difficulties when using the digital 74 4.47 0.503
platform.
I have difficulty maintaining consistent participation in online 74 4.05 0.228
activities.
The military educational structure makes it challenging to 74 3.58 0.497
engage in self-directed reading.
| find it difficult to balance online reading with face-to-face 74 3.88 0.467
class requirements.
Reading extensively on digital devices causes eye strain or 74 4.32 0.471
fatigue.
I struggle to stay focused when reading digitally compared to 74 4.47 0.503
printed texts.
Limited internet access affects my participation in the online 74 3.66 0.476
component.
| find it difficult to adapt to the blended learning approach. 74 3.55 0.500
Valid N (listwise) 74

Technical trouble using the platform was a top issue for participants, along with being
distracted while reading digitally (M=4.47 for both questions, SD=0.503). Because technical
barriers and reading difficulties are often linked, implementation can be more difficult because
of this. Because the standard deviation is quite high, it appears that different experiences are
influenced by having access to technology or being familiar with it. According to Ghazizadeh
and Fatemipour (2017), technical barriers are major obstacles to achieving the benefits of
educational technology when technical support is lacking. A common challenge was eye strain
or fatigue brought on by too much reading from screens (M=4.32, SD=0.471), indicating that
physical factors make a big difference in students' experiences. Keeping up with online
activities continues to be a problem (M=4.05, SD=0.228) because self-control can still be a
challenge, even under a blended learning method, mainly for students with many other duties
in the military. It was found that the structure of military education moderately affected
students' ability to read for themselves, and students also experienced difficulties combining
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conducting online reading with in-person classes (M=3.88, SD=0.467). Such problems point
out that blended learning requires careful consideration in each specialized school environment.
Chanthap and Wasanasomsithi (2019) point out that how well-blended learning works often
depends on how it fits with the expectations and setup of the institution. The moderate results
suggest students recognized possible problems, yet they feel the approach is compatible with
learning and the military setting.

Nevertheless, it is essential to highlight that the military educational setting at VNQ is
a significant moderating variable that affects these results. Combining these two requirements
of academic excellence and military service provides a unique learning context that students
have to juggle between a high level of discipline, hierarchy, and various non-academic demands
on them, in addition to their education. This background probably contributes to problems such
as regulating online use and concentrating while reading online, because military requirements
might limit students' time and mental energy. Moreover, the culture and institutions of the
military training program can influence students' flexibility towards blended learning,
particularly when incorporating flexible digital learning elements into strict face-to-face
programs. These situational considerations might explain why technical problems and
distractions were among the most salient issues, and why students indicated moderate effects
of the military structure on their independent reading activities. Further studies may offer a
better understanding of the effectiveness of blended learning programs in the context of
institutional culture and organizational needs by treating the military context as a central
analytical element. Founding blended extensive reading programs that are more responsive to
the context and demands of military learning might be beneficial for student engagement and
learning outcomes.

In spite of the issues, most of the participants expressed high satisfaction with the ways
the blended reading program was organized.

Table 3
Satisfaction With Blended Learning in Extensive Reading Program
N Mean SD

I am satisfied with the quality of digital reading materials 74 3.92 0.275
provided.
The face-to-face components effectively complement the 74 3.81 0.394
online reading activities.
The digital platform is user-friendly and easy to navigate. 74 4.12 0.329
The program provides adequate support for my extensive 74 4.14 0.344
reading needs.
The blended approach is appropriate for the military 74 3.84 0.371
educational context.
The program's structure helps me develop autonomous 74 4.01 0.351
reading habits.
The blended extensive reading program meets my 74 4.12 0.467
expectations.
I would recommend this blended approach to other students. 74 451 0.503
Valid N (listwise) 74

Most strikingly, students reported a high level of trust in recommending the blended
approach to other students (M=4.51, SD=0.503), which reflects the general satisfaction they
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feel despite some problems. The finding correlates with Flores-Gonzélez (2019) that students
appreciated using an online textbook. Participants mentioned being able to read what they
wanted with little effort, and they also confirmed that the platform was simple to understand
and use (M=4.13, SD=0.325). The good findings on usability and accessibility indicate that
despite its early issues, the technical side did make the site easy for students to access and use.
The fact that students agreed that the program met expectations (M=4.12, SD=0.467) shows the
blended approach accomplished what was promised by students. Because of the program’s
design, students reported creating habits. The study results agree with Schechter et al. (2017)
that blended learning set up properly can enable students organize their own learning in highly
structured environments. Teachers also seemed satisfied with the usefulness of a blended
approach in the military setting (M=3.84, SD=0.371) and the effectiveness of personal meetings
in supporting online materials (M=3.81, SD=0.394). The study found that blended learning
works well in the military, but some changes could improve its alignment with the specific traits
of each institution. Digital reading materials gave students a good level of satisfaction (M=3.92,
SD=0.275), though the small standard deviation means they were happy in a predictable rather
than overly enthused way. Since students were fairly content with the materials and strongly
support the approach, working to improve the way materials were selected could actually make
students feel more positive about the program.

4.2. Teachers’ Perceptions of Blended Learning in Extensive Reading Program

Strong agreement was found among six English lecturers in semi-structured interviews
on the benefits of blended learning in extensive reading for the military. Teachers consistently
mentioned that the ability to read anywhere and a greater selection of materials were important
highlights, and several added that digital resources can help students who lack physical reading
materials. T.3 explained this topic:

"The way we learn through extensive reading in the military has been modified by the digital

platform. Before, all we had was a small collection of older books that couldn't answer most of

our questions. Now, students can find and use hundreds of graded readers that are appropriate
for their ability. For cadets used to only seeing English material in textbooks, this broader

accessibility has become a real game changer." (T.3)

Ma and Zhao (2025) found this idea is supported by evidence that using digital
technology expands the selection of materials for extensive reading in places with limited
resources. Educators in this study shared Poon's (2013) view that combining online and offline
methods increases equity in education. It was clear to instructors that using a blended method
helped train the military students to learn on their own, a skill crucial for their future as
professionals. One lecturer made this link obvious.

"All officers should learn how to guide and direct their own learning because it will benefit

them throughout their time in the military. Giving students options about texts, their stages of

reading, and how to interact with them promotes independence in the blended extensive reading
program. Noticing improved student skills in managing their own education, | observe these

abilities being useful also in other areas of their training." (T.1)

The study’s contribution lies in applying these findings to military education for the first
time. In addition to the statistical findings, the emphasis on autonomy by the lecturers adds quality
to the idea that students appreciated how the program supported autonomous reading routines.

While they saw many benefits, the six lecturers pointed out several implementation
barriers that influenced their involvement in the blended extensive reading program. The main
issue was that technical systems could not handle the workload, as some participants did not
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have stable internet or the devices needed for full access. How these constraints operate was
fully explained by T.5.
“Sometimes, technical challenges make it harder for us to succeed. The internet in the dorms is
unreliable, and many students have computers or tablets that aren’t designed for reading for long
periods. Since fewer students can come to labs at once, we have had to offer resources they can
access offline, but these systems still have problems and create more work for the teachers.” (T.5)

This result agrees with Ghazizadeh and Fatemipour (2017), which shows how
infrastructure issues can seriously reduce the success of blended learning at specialized
institutions. The experiences of the lecturers could explain why students rated technical
problems and connectivity as difficult tasks. Lecturers mentioned that because of the military’s
methodical and orderly structure, extensive reading often found it difficult to fit into the
timetable. T.4 went on to explain this problem.

"Cadets in the military have every part of their day scheduled so that time is used efficiently.

There have been many challenges to including time for independent reading in the curriculum.

We 've had to convince military commanders that reading during free time should be considered

work related to education rather than leisure. Both sides are always negotiating, and the

department’s English staff must make significant efforts to keep the negotiations going." (T.4)

The result adds to Chanthap and Wasanasomsithi’s (2019) study by stressing the
specific challenges of applying blended learning in military education. The lecturers discuss the
elements within the institution that make students view self-directed reading in the military as
challenging.

It was clear from the interviews that successful implementation of blended extensive
reading programs depends on continuous changes and professional development.

"Our methodology has replaced older approaches in the last three semesters. We first worried

about tech issues, getting our platform online, and letting students access their information.

Now, we pay close attention to how the online and face-to-face parts of education are connected.

We now have established discussion patterns that tie digital reading to work in the classroom,

making students both more active and better able to understand the material.” (T.2)

This result agrees with Garrison and Vaughan (2013), who emphasize the need to keep
improving blended learning implementation after examining contextual feedback. Hearing
about how the lecturers adapted shows how the findings regarding satisfaction with face-to-
face and online lessons became even stronger with further pedagogical updates.

All six explained that having specialized development is important for good use of
blended extensive reading since their past training did not include its technological and teaching
requirements. One lecturer in class clearly pointed out this requirement.

"We were taught traditional ways to teach languages and have had to try and figure out digital

methods along the way. Development efforts should focus on technical abilities as well as the

ways particular teaching techniques help in successful blended extensive reading. Scaffolding
reading online, guiding valuable online discussions, and mixing digital and regular lessons all
rely on expertise many of us are still working on." (T5)

The work proposes mechanisms that can lead to poverty reduction by using global data
sets. The results emphasized teacher education for blended language learning, revealing important
gaps in existing programs. The request by lecturers for focused continuing education adds to the
literature by pinpointing the knowledge domains key to educational work in the military.

Crosschecking students’ and teachers’ views, there are both similar and different aspects
in their experiences with the blended extensive reading program. The students have expressed
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high motivation and satisfaction with the blended format, citing the availability of various
materials and the flexibility it offered. On the same note, educators noted that the online platform
increased access to reading materials and promoted independence among learners, deemed valid
for military career building. It implies a mutual acknowledgment of the program's strengths,
which help promote engagement and self-directed learning. Nevertheless, variations were also
noted. Although students raised concerns about technical complexities and the balance between
online and face-to-face elements, the teachers were more concerned about the necessity of a
lifelong learning process of continuous professional development to successfully introduce
blended learning into the narrow military educational system. The anxiety among teachers to
change teaching processes and to negotiate self-directed reading in a highly hierarchical system
is an indicator of institutional problems that might not be entirely realized by students. These
differences highlight the need to consider learners' experience and instructors' willingness to
maximize blended extensive reading in military settings. By combining these perspectives, a
more thorough insight into the workings of blended learning in this distinct environment is
provided. It can be used to make appropriate adjustments in future applications.

5. Conclusion

The research explored the perceptions of students and teachers about how blended
learning applies to extensive reading in military education. While participants saw many good
results, they also faced some challenges along the way. Quantitative analysis showed that both
online and printed materials motivated students to read extensively and address the engagement
issues in traditional settings. However, the students rated the program’s influence on their
overall reading skills as moderate. It indicates that there is a gap between experience and
perceived improvement. The main barriers included electronic problems and reading online, as
well as restrictions set by military education. Importantly, the strict hierarchical structure and
additional military duties influenced students’ time management and adaptability to blended
learning. As a result, it highlights the significant role of the military environment on these
outcomes. Despite challenges, most students expressed satisfaction with the program and
willingness to recommend it. Teachers noted that the digital platform expanded access to
reading materials and encouraged self-directed learning. They also emphasized the need for
ongoing training to improve blended extended reading at the military level. In summary,
blended learning can effectively support reading programs in military contexts

However, there are limits to this study that should be considered while looking over the
results. First, all the research was undertaken in the same military school, which could limit
how widely results apply to other military schools built differently or using different
technology. Additionally, the study used a cross-sectional design to gather information about
opinions at a specific moment instead of looking at how they developed as the participants used
both methods more often. This shortcoming counts because many teachers said their
implementation techniques improved a lot as each semester unfolded. Furthermore, since the
study did not use tests to assess reading skills or check how much reading was done, it was
impossible to say if anything mentioned as a benefit really helped students excel. Even with
only six teachers, the study suggests that the insights gained during the interviews remain
relevant for thorough understanding.

The research results are significant for practice in several respects. Dealing with
obstacles caused by technical infrastructure should be the main effort for implementing blended
extensive reading projects in military settings because it is the most challenging issue faced.
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Improving internet access, supplying useful technology, and offering technical support would
greatly enhance what students experience. Second, students’ optimistic views on engagement
in reading look different from their low scores for skill advancement, so more work should be
done to highlight how reading fits with language development. Programs ought to encourage
students to see how their extensive reading trains their abilities. Third, it shows that for blended
learning to succeed in specialized situations, institutions must adapt themselves. It is important
for military institutions to see if rigid routines and the hierarchical setup can be made flexible,
taking into account how necessary reading is for development, by officially making spending
time reading a respected part of their studies. Researchers could conduct research studies that
continue over a period to measure both students’ attitudes and real reading gains to find out
how effective these programs are in the long run. Examining different military institutions
would reveal what implementation strategies are the best fit in different settings. Research on
particular teaching methods for integrating online and face-to-face teaching could answer
teachers’ requests to know more about this subject.
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