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Abstract: As English as a medium of instruction (EMI) continues to grow in universities where
English is a foreign language, many lecturers face difficulties in helping students understand complex
academic concepts, particularly those who are not English majors. This case study looks at how five
university teachers in a public university in Hanoi used ChatGPT to adjust the difficulty of content for
an EMI course on Theories of International Relations. The study was carried out as part of the teachers’
reflective practice to make complex academic readings more accessible to undergraduate students.
During one semester, ChatGPT was used to simplify authentic materials and create versions suited to
different proficiency levels. The data came from classroom observations, teachers’ notes, and
comparisons between the original and adapted texts. The reflections suggest that ChatGPT helped save
time and provided flexible options for text adaptation. However, the tool sometimes altered key
disciplinary meanings and required careful checking for accuracy. This study adds to current
conversations about how generative Al can be used in EMI classrooms, offering practical lessons on
how teachers can use ChatGPT into their teaching in thoughtful and responsible ways.
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NGHIEN CUU TINH HUONG VE VIEC SU DUNG CHATGPT
DE PIEU CHINH PQ KHO CUA TAI LIEU PQC
CHUYEN NGANH BANG TIENG ANH

Nguyén Thi Viét Nga

Hoc vién B&o chi va Tuyén truyén, Sé 36 Xuan Thay, Cdu Gidy, Ha Ngi, Viét Nam

Nhan bai ngay 09 thang 11 nam 2025
Chinh sira ngay 27 thang 01 nim 2026; Chap nhan dang ngay 17 thang 8 nim 2026

Tom tat: Khi viéc giang day chuyén nganh bang tiéng Anh (EMI) ngay cang phat trién manh
trong cac truong dai hoc ¢ nhitng quoc gia sir dung tiéng Anh nhu mét ngoai ngit, nhiéu giang vién gap
kho khin trong viéc gidp sinh vién hiéu dugc nhitng khai niém hoc thuat phuc tap, dic biét véi nhitng
sinh vién khong chuyén tiéng Anh. Nghién ciru tinh hung nay xem xét phuong phép nim giang vién
dai hoc tai mot truong cong 1ap & Ha Noi st dung ChatGPT dé diéu chinh do kho cua tai lidu trong hoc
phan Ly thuyét Quan hé qudc té duoc giang day hoan toan bang tiéng Anh. Nghién ctru dugc thuc hién
nhu mot phan cua qua trinh chiém nghiém cua giang vién, nham giup cac bai doc hoc thuat phuc tap tro
nén dé tiép can hon véi sinh vién dai hoc. Trong thoi gian mot hoc ky, cac gido vién da sir dung ChatGPT
dé gian luoc céc tai liéu gbc va tao ra cac phién ban pht hop véi trinh d6 tiéng Anh khac nhau cua sinh
vién. Dit lidu duoc thu thap tir quan sét 16p hoc, ghi chép caa giang vién va so sanh gitra vian ban géc
vé6i vin ban da dugce diéu chinh. Két qua cho thdy ChatGPT gilp tiét kiém thoi gian va cung cap céc lya
chon linh hoat trong viéc diéu chinh tai liéu. Tuy nhién, cong cu nay ddi khi 1am thay ddi y nghia cua tir
vung chuyén nganh va doi hoi phai kiém tra can than dé dam bao tinh chinh xac. Nghién ctru nay dong
g6p thém y kién cho céac cudc thao luan hién nay vé viéc tng dung tri tué nhan tao tao sinh trong 16p
hoc chuyén nganh bang tiéng Anh, ddng thoi mang dén nhitng goi y thuc tién vé céch tich hop ChatGPT
vao giang day ndi dung mot cach co trach nhiém va hiéu qua.

Tir khéa: ChatGPT, giang day chuyén nganh bang tiéng Anh (EMI), sinh vién khong chuyén
tiéng Anh, diéu chinh tai liéu doc, danh gia giang day

1. Introduction

In recent years, the rapid rise of generative artificial intelligence (Al) has begun to
reshape how teachers approach classroom materials and instruction (Ghimire et al., 2024).
Among these tools, ChatGPT has attracted particular attention. In higher education, where
English is increasingly used as a medium of instruction (EMI), such technology offers both
promise and challenge.

Both teachers and students in EMI face lots of difficulties. Lecturers are often subject
specialists rather than trained language teachers, yet they must ensure that their students can
engage meaningfully with complex academic texts in English. For students, limited proficiency
can make it difficult to follow lectures, interpret readings, and participate confidently in
discussions. As a result, teachers working in EMI contexts need to make the materials
“accommodate the needs of EMI learners and provide proper scaffolding for both content
learning and language learning” (Wilang et al., 2024). It is particularly visible in subjects like
International Relations, where abstract theories, dense argumentation, and specialized
terminology can easily overwhelm learners who are still developing their academic English
skills. In that context, ChatGPT offers new possibilities for content adaptation and scaffolding
in EMI contexts; yet their use in this specific role is not well documented. Against this
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background, the present study, focusing on five university teachers in a public university in
Hanoi who used ChatGPT to adjust the difficulty of readings in an EMI course on Theories of
International Relations, seeks to fill this gap. The study examines how teachers employ
ChatGPT in text-adaptation, and what benefits and difficulties emerged in that process. By
doing so, it contributes to both EMI pedagogy and the emergent field of Al-supported academic
text adaptation, particularly within the Vietnamese context.

This case study explores how five university teachers at a public university in Hanoi
integrated ChatGPT into their teaching of a course on Theories of International Relations. Over
one semester, the teachers used the tool to simplify authentic academic texts and make them
more comprehensible to their students. Their use of ChatGPT was part of a reflective teaching
process aimed at supporting comprehension without compromising the integrity of the subject
matter. The study seeks to understand two main questions:

(1) In what ways did teachers employ ChatGPT to adjust the difficulty of EMI course
materials?

(2) What benefits and challenges did they encounter during this process?
2. Literature Review

2.1. EMI in Higher Education

Over the past decade, the practice of EMI has become increasingly visible in higher
education worldwide, especially in non-Anglophone contexts (Walkinshaw et al., 2017,
Richard & Pun 2023). The spread of EMI has been particularly rapid across Asia, Europe, and
Latin America, driven by universities’ ambitions to elevate their global profile, attract

international students, enhance graduates’ employability, and facilitate access to global
scholarship (Piller & Cho, 2013; Bradford, 2016, Rose & McKinley, 2018).

EMI generally refers to the use of English to teach academic subjects in countries or
regions where English is not the primary language. As Dearden (2014, p. 2) defines it, EMI is “the
use of the English language to teach academic subjects in countries or jurisdictions where the first
language of the majority of the population is not English”. In practice, EMI is not simply about
translating lectures or materials into English. It represents a broader pedagogical shift toward
internationalization in higher education. According to Macaro (2018), EMI lies at the intersection
of content learning and language development, where students are expected to acquire disciplinary
knowledge through a foreign language while still achieving subject-specific outcomes.

EMI was first introduced in Vietnam in the early 1990s as part of collaborative programs
between Vietnamese universities and foreign higher education institutions (Nguyen et al.,
2017). In these early initiatives, courses were often co-delivered by both local and international
lecturers, marking the beginning of Vietnam’s experimentation with English-taught degree
programs. From the 2000s onward, the Vietnamese government began to formalize this trend
through a series of policies and national projects that actively encouraged, or (in some cases)
required higher education institutions to adopt EMI. These policy directives called on
universities to identify high-quality programs in key disciplines offered by top-ranked
international universities and to either import or co-develop these programs for delivery in
Vietnam, typically through English as the medium of instruction. Dang and Moskovsky (2019)
stated that the overarching aim of these initiatives was to enhance the quality of higher
education and raise the international profile of Vietnamese universities.
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2.2. Adapting Academic Texts for EMI Learners

Research has shown that many students in EMI settings struggle to grasp the content of
textbooks and course materials written in English. As Al-Bakri (2013) and Nguyen and Ngo
(2018) note, reading subject materials remains one of the most demanding tasks for learners.
To make sense of complex texts, some students resort to translating passages into their first
language (Eser & Dikilitas, 2017). Across studies, restricted vocabulary knowledge and slow
reading speed consistently emerge as the most common barriers preventing students from
effectively engaging with English-language academic readings. Empirical evidence collected
through interviews and classroom observations by Keuk and Tith (2013) indicates that EMI
students encountered several significant difficulties related to vocabulary-new words and key
terms and content or disciplinary knowledge. Therefore, they often spend a considerable
amount of time consulting dictionaries to decode unfamiliar words and technical terms. Such
lexical gaps are among the main factors undermining reading comprehension. Similarly, Chang
(2010) identified several contributors to students’ difficulties in understanding academic texts,
including low English proficiency, lack of vocabulary, and the challenging linguistic level of
reading materials. In the Vietnamese context, the study by Lam et al. (2022) also identified
challenges related to the use of EMI from the perspectives of students in technology and
engineering disciplines. The students’ narrative journals revealed difficulties in understanding
discipline-specific content and vocabulary and they could lead to further challenges in reading
comprehension and academic writing.

To address these challenges, many EMI instructors choose to adapt academic materials.
Coxhead and Boutorwick (2018) conducted a study with 468 students attending an international
secondary school where English was used as the medium of instruction. They found that
learners with lower English proficiency often struggled with academic vocabulary and required
additional support. The researchers suggested that these students could benefit from teacher-
designed materials or simplified reading texts that make content more understandable across
different subjects (Coxhead & Boutorwick, 2018).

In this context, simplifying learning materials means adapting authentic English texts which
are originally written for native speakers by reducing their linguistic and structural complexity. This
process aims to make the texts more accessible and suitable for learners’ language levels (Crossley
et al.,, 2012; Rets & Rogaten, 2021; Rets et al., 2022). Several studies have shown that such
simplified texts can improve reading comprehension compared to unmodified, authentic materials
(Crossley et al., 2014; Long & Ross, 1993; Tweissi, 1998; Yano et al., 1994).

2.3. ChatGPT in EMI Pedagogy

The emergence of generative Al tools has rapidly shifted conversations in higher
education about how teaching and learning are conducted. Among these, the language-model
chatbot ChatGPT has drawn particular attention for its capacity to generate, summarise, and
reframe texts in seconds. In a global survey of 23,218 students from 109 countries and
territories, Ravselj (2025) found that most students relied on ChatGPT mainly for brainstorming
ideas, summarizing readings, and locating research sources, while a smaller number used it for
creative or professional writing tasks. Students reported that the tool was helpful for simplifying
difficult concepts and condensing information, but they viewed it as less dependable for
delivering accurate content or enhancing classroom learning. Nonetheless, some participants
felt that ChatGPT’s explanations were clearer and easier to understand than those provided by
their teachers or classmates.
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Recent studies have begun to explore how generative Al tools such as ChatGPT can
support learning and teaching in EMI environments. Chen (2024), for example, examined the
use of ChatGPT among Chinese students studying in EMI programs in Macau. The study found
that regular use of ChatGPT helped reduce students’ foreign language anxiety by allowing them
to clarify difficult content and practice English in a low-stress, self-paced manner. Similarly,
Wang (2024) conducted a review of university teachers’ perceptions of ChatGPT in EMI
contexts. The findings highlight both enthusiasm and caution: teachers valued the tool’s ability
to personalize learning, simplify disciplinary texts, and provide immediate feedback, but they
also expressed concerns about over-reliance on Al-generated materials and the potential
dilution of disciplinary rigor. He also argued that AI tools, such as ChatGPT, “exhibit
considerable potential in English Medium Instruction contexts. These technologies provide
linguistic assistance and scaffolding to aid students in comprehending academic information
delivered in a second language”.

In a related study, Thomae et al. (2024) explored ChatGPT integration in a medical
education course delivered in English. Although the context was not explicitly labeled EMI, the
students faced similar linguistic and conceptual challenges typical of EMI settings. The study
revealed that ChatGPT helped students comprehend specialized terminology and engage more
deeply with academic materials. Together, these studies suggest that ChatGPT holds
considerable promise as a pedagogical aid in EMI classrooms, especially for mediating
linguistic barriers and fostering learner confidence. However, they also underscore the
importance of guided, reflective use to ensure that disciplinary accuracy and critical
engagement are not compromised.

Although EMI has become a major focus in higher education research, very little is
known about how teachers actually adapt academic texts for their students. Most existing
studies have concentrated on broader issues such as teachers’ beliefs, institutional language
policies, or students’ overall learning outcomes. Far fewer have looked closely at what happens
in practice e.g. how lecturers modify, simplify, or reorganize complex disciplinary readings to
make them more accessible. Even rarer are studies that capture teachers’ reflections on this
process, including the pedagogical choices and compromises they make when balancing clarity
with academic accuracy. As a result, our understanding of the everyday, classroom-level
decisions that influence students’ access to disciplinary knowledge remains limited. The present
study, therefore, seeks to contribute to this underexplored area by examining how EMI lecturers
in a university in Vietnam use ChatGPT to support the adaptation of complex academic texts
for their learners.

3. Methodology

This study follows a qualitative case study design, which looks closely at a particular
context to understand how things actually work in real life. According to Yin (2018), a case
study allows researchers to explore a phenomenon in depth and within its natural setting rather
than through abstract or controlled conditions. It is especially useful in education, where
teaching and learning are influenced by many local factors (Duff, 2014). The main advantage
of using a case study is that it helps reveal the real experiences, decisions, and challenges of
people involved. However, this approach also has its limits as it can take a lot of time, and the
findings may not apply to every situation since they come from one specific context. Still, it
provides a detailed and grounded understanding that broader surveys might miss (Creswell &
Poth, 2018).
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The case in this study was situated in a mid-ranked public university in Hanoi that
offered a variety of undergraduate programs including International Relations. The institution
was selected because it represented a growing group of Vietnamese universities where EMI had
been adopted to enhance international competitiveness while teaching staff still navigated the
linguistic and pedagogical challenges of English-taught programs. Five lecturers participated
in the study (including the researcher). Two held doctoral degrees and three held master
degrees, with academic backgrounds in economics, communication, education, politics, and
English language teaching. Although all had overseas training experience ranging from one to
three years and substantial teaching experience (five to twenty years), their EMI teaching
experience ranged from only three to five years. None were disciplinary specialists in
International Relations. This mix of expertise reflected the institution’s recruitment policy,
which prioritized lecturers with strong English proficiency (often those from English language
teaching backgrounds or with overseas training) who were then assigned to teach disciplinary
content, even when it was not their original area of specialization.

The focus course, Theories of International Relations, is a compulsory module for third-
year International Relations students. It runs for 45 hours per semester and is delivered entirely
in English. The main textbook used is International Relations (edited by Stephen McGlinchey,
2017), part of the E-International Relations Foundations series published in the UK.

The data were collected over one academic semester through three sources: (1)
classroom observations, (2) teachers’ reflective notes, and (3) textual comparison between the
original textbook chapters and ChatGPT-adapted versions. The classroom observations focused
on how the teachers used ChatGPT-generated materials during instruction and how the students
responded to these materials. The teachers’ notes captured their reflections on ChatGPT’s
usefulness, accuracy, the benefits and challenges encountered. The textual analysis compared
linguistic simplification, conceptual consistency, and disciplinary accuracy between original
and adapted texts. All the qualitative data were coded thematically using an inductive approach.
In the first coding cycle, each dataset was analyzed separately according to its analytic focus.
In the second cycle, codes across the three datasets were compared and synthesized into broader
themes aligned with the two research questions. The participation was voluntary, with informed
consent obtained from all lecturers. Institutional permission was granted by the university’s
academic board. To protect anonymity, participants’ names and departments were not
disclosed.

4. Findings

4.1. How Teachers Employed ChatGPT to Adjust the Difficulty of EMI Course Materials

In adapting the content of the book International Relations Theory for third-year
students, the lecturers faced an immediate challenge: the source text was written in dense
academic English, filled with abstract ideas and specialized terms such as realism, liberalism,
constructivism, unitary actors, anarchy... Students (with the majority in B1+ level and some
at B1 level) often struggled to follow the long, clause-heavy sentences typical of the textbook.
Class observations indicated that many of them could grasp individual words but found it
difficult to connect arguments across paragraphs or to identify the main theoretical distinctions.

Across one semester of observation, all five lecturers used ChatGPT in different but
overlapping ways to make the content more approachable. Classroom observations and teacher
reflections revealed three main patterns of use: simplifying theoretical passages, generating
tiered versions of the same text, adding scaffolds such as glossaries or designing questions.
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4.1.1. Simplifying theoretical passages

Teachers prompted ChatGPT to generate simplified versions of original textbook
sections. For example, two teachers required the tool to “Paraphrase this paragraph so that
undergraduate students with B1+ English level can understand.” Two prompted: “Rewrite this
paragraph for students with Bl+ English level, keeping the key idea.” while the other asked
ChatGPT to “make a B1+ paraphrased version that keeps the original meaning but uses simpler
vocabulary and clearer sentence structure”. The Al-generated versions typically rephrased
long, complex sentences into shorter, clearer ones and replaced discipline-specific jargon with
more common vocabulary. This allowed students with lesser English proficiency to engage
more easily with the disciplinary content.

For example, the original passage in the textbook stated:

Conversely, realists tend to dismiss optimism as a form of misplaced idealism and instead they

arrive at a more pessimistic view. This is due to their focus on the centrality of the state and its

need for security and survival in an anarchical system where it can only truly rely on itself. As

a result, realists reach an array of accounts that describe IR as a system where war and conflict

is common and periods of peace are merely times when states are preparing for future conflict.

(Chapter 4, p. 49)

In class, students struggled with the chain of reasoning connecting optimism, idealism,
pessimistic view, and anarchical system. Several paused during group reading, whispering
questions like, “What does pessimistic view mean here?” or “Why do they think peace means
preparing for future conflict?” One teacher noted in her journal that students tended to interpret
anarchical system in the everyday sense of “chaos”. This misunderstanding led some students
to view realism as an ethical stance about human behavior rather than a structural theory about
state relations. To address this confusion, the teacher used ChatGPT to generate a simplified
version that preserved the argument but reduced the cognitive and linguistic load, which suits
the B1+ level:

In contrast, realists do not share the optimistic ideas of idealists. They believe that such
optimism is unrealistic. Realists think that each country’s main goal is to stay safe and survive.
Because there is no world government to control or protect everyone, every state must depend
on itself. For this reason, realists see international relations as a system where wars and conflicts
happen often, and even peaceful times are just short breaks before new tensions or fights begin.
(ChatGPT-generated version)

The adapted text replaced abstract academic phrasing like misplaced idealism and
anarchical system with accessible explanations tied to concrete images of international life.
When the teacher reintroduced this version in a later session, students were able to summarize
the core idea of realism without confusing it with moral pessimism. One student commented
that the new version “sounds more like what we see in the news”, suggesting improved
conceptual transfer between theory and real-world understanding.

4.1.2. Generating tiered versions of the same text

Teachers asked ChatGPT to produce two (or more) versions of the same text. For
example, the following original sentences from the textbook were written in a highly academic
style, with a dense use of abstract vocabulary such as impunity, sovereignty, norms, and
prosecution. These words are typical of disciplinary writing in International Relations but can
pose challenges for students who are not yet comfortable with this level of abstraction.

Version 1 (original): States were once the judge, jury and executioner of all matters related to

the conduct of international affairs. Under the guise of state sovereignty, the state could act with



VNU JOURNAL OF FOREIGN STUDIES, Vol. 42, No. 4 (2026) 104

impunity as far as its citizens and lands were concerned. Those days are effectively over as the

pressure of outside interests, amplified through international non-governmental organisations,

have eroded state impunity. In no other area has there been such a major leap forward than in
the development of norms involving international human rights. It also used to be the case that
monarchs, presidents, prime ministers and other state leaders held immunity from any kind of

criminal prosecution while they were in power. (Chapter 6, p. 76)

On average, sentences in the passage were quite long (around 27 words) and often
contained multiple clauses or embedded ideas. The writer discusses complex and abstract ideas
about how state power and international law have changed over time. The vocabulary is clearly
academic, with phrases like “under the guise of”’, “act with impunity”, and “criminal
prosecution”, which are not commonly used in everyday English. The sentence structures are
also quite advanced, including long, complex sentences and the use of inversion for emphasis
(“In no other area has there been such a major leap forward than in the development of norms
involving international human rights ). This version would be appropriate for advanced EMI
learners at around the C1 level or higher, who already have strong reading and academic
language skills.

In the second version generated by ChatGPT below, the text was simplified to make it
more accessible for learners while keeping the main ideas intact:

Version 2: In the past, governments had full control over how they managed international issues.
Using the idea of national independence, they could act without being punished for what they
did inside their own countries. Today, outside groups and international organisations have made
it harder for governments to act freely without limits. The biggest progress can be seen in new
international rules about human rights. In earlier times, kings, presidents and other national
leaders were safe from any kind of legal punishment while they were in power.

Several low-frequency or abstract words such as impunity, prosecution, and norms were
replaced with more familiar terms like freedom from punishment, trial, and rules. Sentence
length was reduced from an average of 27 words to about 18-20, often by splitting long, multi-
clause structures into shorter, clearer ones. The researcher used Readability Formulas
(https://readabilityformulas.com/free-readability-formula-tests.php), which is commonly used
to assess lexical density and to evaluate overall readability of a text. It offers several well-
established readability formulas, one of which is the Flesch—Kincaid Grade Level. Based on the
results, version 1 is rated as extremely difficult, with a score of 14.62, suggesting that it is more
appropriate for readers at postgraduate or college-graduate level, typically aged 23 and above.
Version 2 shows a lower score of 12.50, but is still classified as very difficult, corresponding to
an entry-level college standard and an age range of approximately 18 to 20.

The third version was rewritten for lower-intermediate learners (Bl level), with a
stronger focus on accessibility and comprehension, as follows:

Version 3: A long time ago, countries could do whatever they wanted in world affairs. They had

complete power and no one could stop them. They said this was their right as independent

nations. But today, international groups have more power to stop governments when they break
human rights. In the past, leaders like kings or presidents could not be punished for their crimes,
but now that is changing.

Most technical or abstract vocabulary was replaced with high-frequency, concrete
words. For example, international affairs became world issues, and leaders held immunity was
rephrased as leaders could not be punished while in power. Sentences were further shortened
to an average of 12—-14 words, and complex connectors were replaced by simpler ones like but,
because, or so. The syntactic structure was flattened, relying mostly on simple or compound
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sentences rather than embedded clauses. These adjustments significantly lowered the lexical
density and reduced the cognitive load for readers. According to Flesch—Kincaid Grade Level,
version 3 receives a score of 5.84, which indicates that the text is fairly easy to read and
corresponds to a sixth-grade level, making it suitable for readers aged approximately 11 to 12.
However, while the simplified version improved accessibility, it also lost some of the academic
tone and nuance present in the original. This highlights a central tension in EMI text adaptation:
simplifying language to support comprehension often comes at the cost of disciplinary
precision.

During classroom observation, the teachers distributed different versions based on
students’ self-assessed comfort with English. Interestingly, all observed that groups choosing
simpler versions (2 or 3) were more talkative during discussions. In her reflection, one teacher
wrote: “Having three different versions gave me the flexibility to tailor the lesson to students’
varying proficiency levels without making anyone feel uncomfortable. It also encouraged more
advanced learners to pay attention to subtle differences in how academic ideas are expressed”.

4.1.3. Adding scaffolds

Teachers observed that students often lost focus when reading multi-paragraph sections
heavy with jargon, so they asked ChatGPT with producing lists of key terms and definitions for
each chapter, using prompts such as “Generate 15 key terms from this section and give simple
definitions in English with example sentences”. This enabled the teachers to embed scaffolding
directly into the reading materials without having to prepare it entirely by themselves.

For instance, in Chapter 5 on International Law, the lecturers asked ChatGPT to create
a glossary of 15 key terms, each accompanied by a short explanation and an example, like this:

Customary law

Meaning: Rules that come from long-time practices and traditions between countries, not from
written documents.

Example: If most countries act the same way for many years, this can become part of customary
international law.

One lecturer explained: “Before using ChatGPT, I had to spend hours writing glossaries
manually. Now | can ask for a list of 15 important terms from a chapter and their short
definitions in English. Then I edit them for accuracy. It saves enormous time.”

In Chapter 3, “One World, Many Actors”, the author explains the different levels of
analysis in International Relations as four main levels: the individual, group, state, and system
levels. However, these explanations are rather theoretical and abstract, which makes it difficult
for students to fully grasp the concepts. To make the content more engaging and concrete, the
lecturers asked ChatGPT to generate practical examples illustrating each level. They then used
these examples as short classroom activities where students were asked to decide which level
of analysis each situation belonged to.

Teachers also used ChatGPT to design short comprehension quizzes and discussion
prompts tailored to each adapted section. During one observed session, after reading the
simplified explanation of realism, students were asked to answer Al-generated questions such
as “What is the main reason realists think countries cannot fully trust each other?”” The teacher
later noted that students’ responses revealed genuine understanding of the theory’s assumptions
rather than rote memorization of definitions. Teachers observed a rise in voluntary participation
and fewer requests for translation help. In the meantime, students reported that these questions
“made reading less scary” and “helped us know what to look for.”
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4.2. Benefits and Challenges of Using ChatGPT for EMI Text Adaptation

Teachers’ reflective journals all reveal that ChatGPT saved considerable preparation
time compared to traditional text adaptation with rewriting or paraphrasing, which was so labor-
intensive. Lecturers said they previously needed “a week to simplify a single chapter”. With
ChatGPT, they could produce a first draft within minutes and then spend their time reviewing
or correcting the Al output. One lecturer commented: “It doesn’t make decisions for me, but it
gives me something to start from. After that, | can adjust the wording and make sure the ideas
are theoretically accurate”. This efficiency meant teachers could adapt more materials per
semester and respond faster to student needs.

The tool was also highly appreciated as it improved linguistic accessibility and made
students more engaged in the lessons. Observation among students reported they felt more
relaxed and confident when reading the Al-adapted versions first, then moving to the authentic
text. They felt less overwhelmed by unfamiliar vocabulary, which freed them to focus on
conceptual understanding. For example, when studying constructivism, the adapted version
explained “socially constructed reality” as “our ideas and beliefs shape how countries act”,
which students found easier to discuss in English.

Two teachers reported that ChatGPT fostered reflective teaching. In reviewing Al-
generated outputs, teachers began to notice which parts of the text posed the greatest cognitive
load for students. They discovered that even simplified language could mislead if the
disciplinary logic was not preserved. For example, when working with a passage on
constructivism, which discusses how international norms and ideas shape state behavior,
ChatGPT’s paraphrased output used phrases like “countries follow rules because they think it’s
right”’, which removed the deeper point that constructivism focuses on shared beliefs and social
interactions rather than moral correctness. This prompted the teacher to adjust the language
manually, explaining to students that “doing what is right” in constructivism means acting
according to socially accepted norms, not individual morality. Through these experiences, the
teachers became more aware of how far they could simplify language without changing the
original meaning of the theories. ChatGPT served as a kind of mirror, showing them when a
simplification went too far and started to distort ideas. By reviewing its outputs, the teachers
learned to decide which academic terms and concepts had to stay exact, and which parts could
be safely rewritten in easier language. As one teacher summarized, “Using ChatGPT didn’t just
save time. It made me think more deeply about how theory and language connect”.

However, the study also pointed out important challenges. The most common concern
was conceptual distortion. When simplifying complex international relation theories, ChatGPT
sometimes dropped key distinctions. For instance, when asked to simplify the difference
between offensive and defensive realism, the Al version merged the two into “both believe states
act to protect themselves”, missing the embedded meaning of power maximization vs. security
maintenance. Teachers realized they could not rely on the tool uncritically; Al outputs had to
be reviewed and aligned with authentic disciplinary sources.

Another challenge related to prompting skills and disciplinary confidence. Because all
lecturers were trained in related fields (English education, economics, communication, or
political science), they were confident in English but not always deeply grounded in
International Relations theory. As one lecturer admitted, “I know how to write prompts, but
sometimes I’m not sure if the simplified version is still accurate when looking from the
perspective of International Relations.”. Moreover, three teachers mentioned the pedagogical
dilemma of over-simplification. While students appreciated easier texts, some began to rely
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solely on ChatGPT-generated summaries instead of engaging with the original textbook.
Teachers feared that overuse might erode students’ exposure to academic discourse, thereby
undermining the long-term goal of building EMI competence. One teacher reflected: “It’s a
double-edged sword. It helps them understand, but it can make them lazy readers.”

5. Discussion

The findings align with other studies confirming that ChatGPT functioned as a flexible
mediating tool that helps teachers negotiate the balance between disciplinary rigor and
linguistic accessibility - a well-documented tension in EMI classrooms (Macaro et al., 2018;
Airey, 2012; Galloway & Rose, 2021). The transformation from unpacked long, clause-heavy
sentences and abstract concepts into clear, B1+ level English allowed students to grasp not only
the literal meaning but also the underlying logic of realist thought. Observations of student
discussions confirmed that linguistic simplification enhanced conceptual understanding:
learners could summarize ideas in their own words and link them to familiar global events. This
finding echoes Galloway and Ruegg’s (2020) observation that adequate linguistic support
enables EMI students to engage more deeply with disciplinary knowledge. However, although
simplifying the text made it easier for students to understand, it also risked removing important
nuances. For example, the difference between structural anarchy in theory and social chaos in
everyday language. This highlights the teacher’s essential role in checking and adjusting Al-
generated materials to keep the disciplinary meaning accurate.

The creation of tiered versions of the same text further demonstrated ChatGPT’s
usefulness for differentiated instruction. By producing three levels of linguistic complexity,
teachers could meet diverse learner needs without stigmatizing less proficient students. The
observed increase in participation among groups reading the simpler versions suggests that
readability directly influences classroom confidence and interaction. At the same time,
advanced students benefitted from comparing versions, noticing subtle shifts in vocabulary and
tone, an activity that fostered metalinguistic awareness. This layered approach reflects
principles of adaptive pedagogy and scaffolding (Vygotsky, 1978; Gibbons, 2015), showing
that Al can effectively support inclusive teaching design when used with pedagogical intention.

Beyond simplification, ChatGPT’s ability to generate glossaries, examples, and
comprehension tasks offered practical time-saving benefits for lecturers. For instance,
producing 15 key terms with definitions and examples for the International Law chapter
allowed teachers to embed lexical scaffolding directly into course materials. This affirms the
need to embed lexical scaffolding into course materials in EMI settings as EMI students needed
to know thousands of word families to reach adequate lexical coverage, and that mere exposure
to lectures was not enough without additional vocabulary support (Reynolds et al., 2023).
Similarly, generating situational examples for four levels of analysis helped transform abstract
theory into interactive learning activities, prompting students to apply concepts actively rather
than passively memorizing definitions. These uses suggest that ChatGPT can function as a
semi-automated assistant for pedagogical design, particularly in resource-constrained contexts
where teachers have heavy workloads.

Despite the efficiency of Al-generated materials, teachers’ continuous monitoring is
needed to ensure the accuracy of disciplinary vocabulary. ChatGPT occasionally distorted
theoretical meanings or produced oversimplified glosses that blurred key distinctions, echoing
recent concerns that Al-generated academic texts often lack the precision and rhetorical
appropriateness expected in formal academic contexts (Amirjalili et al.,2024).
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6. Conclusion

This study shows that tools like ChatGPT can be genuinely useful in EMI classrooms
but they are helpers, not replacements. The findings revealed that teachers strategically used
ChatGPT to adapt dense academic texts by simplifying the text, designing tiered reading
materials, and adding scaffoldings. However, they also found that Al outputs often required
careful review to maintain theoretical precision, showing that pedagogical expertise remained
essential in ensuring both linguistic clarity and disciplinary accuracy.

This study is a small case study and solely qualitative examining practices of five
teachers in one university over one semester. That depth gives rich detail about practice, but it
cannot tell us how widespread these patterns are across disciplines, institutions, or student
profiles. The data also rely on teacher journals, classroom notes and text comparisons rather
than large-scale measures of student learning, so claims about long-term gains in disciplinary
literacy should be cautious. For future work, mixed methods or longitudinal designs would be
valuable, e.g. tracking cohorts of students across semesters to see whether Al-adapted materials
change their ability to read authentic academic texts. Comparative studies (different countries,
disciplines, or levels of English) would help identify where ChatGPT is most useful. Finally,
research into ethical guidelines and teacher training for responsible Al use would help
institutions adopt these tools more confidently.
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