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Abstract: The Dogme English language teaching (ELT) approach is believed to promote EFL 

students’ ability to use the target language naturally and effectively; nonetheless, this approach is still 

underexplored in various contexts. This embedded mixed-methods study examines Vietnamese EFL 

students’ perceived impacts of the Dogme ELT approach on their English-speaking learning. 90 high 

school EFL students were conveniently selected to complete a questionnaire, while 10 of them 

voluntarily took part in interviews. This study employed quantitative analysis through SPSS software 

alongside qualitative content analysis. The findings demonstrated that the participants regarded the 

Dogme ELT approach as effective for fostering their English-speaking learning, particularly by 

augmenting their speaking willingness, increasing their speaking engagement, dedicating more time to 

practice, and advancing English-speaking proficiency. The pedagogical values can be derived from this 

study in relation to the use of the Dogme ELT approach in fostering EFL students’ speaking language 

skills and enriching their broader language learning experience.  
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Tóm tắt: Hướng tiếp cận dạy tiếng Anh Dogme (Dogme ELT) có thể tăng khả năng sử dụng 

ngôn ngữ đích của người học một cách tự nhiên và hiệu quả. Tuy nhiên, hướng tiếp cận này chưa được 

nghiên cứu ở nhiều ngữ cảnh khác nhau. Nghiên cứu này sử dụng phương pháp hỗn hợp lồng ghép để 

khảo sát nhận thức của học sinh về tác động của hướng tiếp cận Dogme ELT đối với việc học nói tiếng 

Anh. 90 học sinh của một trường phổ thông được chọn theo mẫu thuận tiện tham gia trả lời bảng khảo 

sát, trong số đó có 10 học sinh tình nguyện tham gia phỏng vấn. Dữ liệu định lượng được phân tích 

thông qua phần mềm SPSS, và dữ liệu định tính được phân tích theo hướng phân tích nội dung. Kết quả 

cho thấy học sinh đánh giá hướng tiếp cận Dogme ELT là hiệu quả trong việc học nói tiếng Anh, cụ thể 

là tăng sự sẵn sàng tham gia nói, nâng cao mức độ tham gia các hoạt động nói, dành nhiều thời gian hơn 

cho việc luyện tập nói, và cải thiện năng lực nói tiếng Anh. Nghiên cứu đưa ra một số giá trị sư phạm 

liên quan đến việc áp dụng hướng tiếp cận Dogme ELT trong việc phát triển kỹ năng nói của học sinh 

học ngoại ngữ và làm phong phú thêm trải nghiệm học ngôn ngữ cho học sinh.  

Từ khóa: hướng tiếp cận Dogme, học sinh, tác động, phương pháp hỗn hợp, kỹ năng nói 

1. Introduction 

Researchers (e.g., Celce-Murcia et al., 2014; Ellis, 2003; Larsen-Freeman, 2013; Nunes 

& Faciola, 2023; Tran & Duong, 2018) have underscored the significance of communicative 

competence in second/foreign language education, so a range of teaching methods and 

approaches have been deployed in language teaching classrooms to foster learners’ 

communicative competence. Within the realm of English language education, a shift toward 

methods/approaches prioritizing authentic communication has been observed. The Dogme 

English language teaching (ELT) approach is deemed one of the teaching approaches aiming 

to develop learners’ communicative competence (e.g., Abdalgane et al., 2024; Meddings & 

Thornbury, 2017; Thornbury, 2005). It advocates for a minimalistic and conversation-driven 

classroom environment and prioritizes authentic and meaningful communication over-reliance 

on prescribed textbooks or predetermined lesson plans (Thornbury, 2005). In other words, 

instead of knowledge being passively transferred from instructors or textbooks to students, it is 

actively co-constructed through the interaction between teachers and students and or among 
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students themselves. Dogme ELT, as an instructional approach, does not rely heavily on 

external materials and instead prioritises the immediate and pertinent interests of students 

within the learning environment (Thornbury, 2006), and it aims to maintain student engagement 

and enjoyment and mitigate the potential stress and monotony related to the language learning 

(Meddings & Thornbury, 2017). Moreover, the Dogme ELT approach emphasises the 

utilization of authentic materials and real-world contexts to facilitate language learning, and 

learners are encouraged to engage in spontaneous conversations and interactive tasks which 

reflect their immediate needs and interests; therefore, learners are exposed to the target language 

as it is naturally used, enabling them to develop their communicative competence and fluency 

(Gökmen, 2024; Meddings & Thornbury, 2017). Hence, the Dogme ELT approach, which 

represents a shift toward more learner-centered and conversation-driven approaches in ELT, 

promotes learner autonomy, encourages spontaneous interaction, and boosts language 

acquisition through collaborative engagement and meaningful interactions (e.g., Janfeshan et 

al., 2023; Sarani & Malmir, 2019; Thornbury & Meddings, 2001).  

English is regarded as one of the main foreign languages in different EFL contexts 

including Vietnam, remaining a mandatory subject at all levels of education. Driven by 

globalization and economic development, English has gained its prominence as a pivotal foreign 

language (Amalia et al., 2024; Dwijayani, & Musigrungsi, 2022), and a growing demand for 

English proficiency in such sectors as business, tourism, and education is witnessed (Tran & 

Duong, 2018). In addition, developing students’ communicative competence in English has been 

underscored, so there has been a transition from conventional grammar-focused instruction to 

more communicative and interactive instruction, prioritizing meaningful language use, authentic 

tasks, and real-life communication (Tran & Seepho, 2016; Waluyo, & Bakoko, 2022). In this 

regard, Dogme ELT can be a potential teaching approach as it focuses on engaging learners in 

meaningful conversations and interactive tasks (Meddings & Thornbury, 2017).   

Although there are studies supporting Dogme ELT implementation, few researchers 

have attempted to explore how teachers and students perceive the use of Dogme ELT in their 

daily teaching practice and its potentials for being applied in any non-Western setting like 

Vietnam where the teacher-student hierarchy may restrict the students to following exactly what 

the teachers instruct rather than having an equal conversation with the teachers and indicating 

here-and-now needs for the teachers to address right away. Additionally, the Dogme ELT 

approach has not been in the center of research in Vietnam, except a literature review by Nguyen 

and Bui (2020) pointing out its potentials for connecting the gaps between theory and practice 

in language teaching, taking the materials-preparing burden off the teachers’ shoulders, 

addressing students’ here-and-now needs, and emphasizing the teachers’ role in scaffolding the 

language that emerges. To that void, this preliminary study delves into EFL students’ perceived 

impacts of the Dogme ELT approach on their English-speaking learning at a high school in 

Vietnam. The following is the research question: 

What are EFL students’ perceived impacts of the Dogme ELT approach on their 

English-speaking learning?  

Upon its completion, this study is theoretically hoped to enrich the theoretical 

framework of Dogme ELT as an alternative method, and it underscores its significance in 

creating an inclusive and supportive learning environment which acknowledges and values 

students' perspectives and experiences. It also contributes its part to the body of literature on 

student-centered and material-light approaches which highlight the role of emergent language 

and conversation-driven teaching. Practically, the research findings will provide valuable 
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insights for stakeholders including teachers, students, and administrators in recognizing the 

benefits of Dogme ELT in enhancing students’ communicative competence. By understanding 

the impacts of the Dogme ELT approach on students’ speaking learning, teachers will use the 

interaction-based approaches flexibly in their ELT. The results further support teachers in 

creating supportive and interactive classrooms, which results in facilitating students’ motivation 

and engagement. 

2. Literature Review 

The Dogme ELT, an approach to ELT, advocates for a minimalist and conversation-

driven approach in the language classroom. It can be used in real language classes in a variety 

of teaching and learning scenarios (Meddings & Thornbury, 2017). It is an approach that 

focuses on the students and uses the language as it emerges in the classroom as much as possible 

while relying as little as possible on resources like course books and technology. To put it 

simply, instead of being passed down from instructors or textbooks to students, knowledge is 

co-constructed by the students and teachers or by the students themselves. Rather than being a 

material-dependent pedagogy, Dogme ELT “grounded in the local and relevant concerns of the 

people in the room” (Thornbury, 2006, p. 70) and “help to maintain engagement and enjoyment 

through what can be a stressful and somewhat monotonous time” (Meddings & Thornbury, 

2017, p. 95).  

The deployment of the Dogme ELT approach has been found to have positive impacts 

on students’ English-speaking learning. Thornbury and Meddings (2001) state that this 

approach can encourage and empower students to be more inclined and self-assured in speaking 

English. Simply put, the Dogme ELT approach is believed to enhance students’ communication 

willingness in English (Sarani & Malmir, 2019). In this regard, through extended conversations, 

students have the opportunity to generate ideas for speaking and determine how their language 

should develop organically, and they actively participate in shaping the emergence of their 

language during these discussions. Conversation is the most effective way, according to Dogme 

ELT, to improve fundamental interpersonal communication skills (Jeyaraj, 2017). Thornbury 

(2005) emphasizes that the interaction between teacher and students and between students 

themselves is the direct path to learning. According to Thornbury (2005, 2009, 2013), Dogme 

ELT can enhance learners' conversational skills and speaking abilities, as well as inspire and 

motivate them to feel more motivated and confident to speak in English. Likewise, Ushioda 

(2011) states that the Dogme approach focuses on conversational interaction in which 

communication is authentic and learner-driven rather than pedagogically contrived and 

controlled by the teacher.  

Additionally, the Dogme ELT approach is believed to boost students’ English-speaking 

engagement, time, and enhancement. According to Thornbury (2005), this approach 

emphasises teacher-student interactions and peer-to-peer engagement, as the central mechanism 

for learning. Thornbury (2013) mentions that the Dogme ELT approach has the potential to 

improve students' conversational skills and speaking proficiency, and it also serves as a source 

of inspiration and motivation for them to feel more confident and motivated in using English 

for communication. Ushioda (2011) pinpoints that the Dogme approach highlights natural and 

student-based communications. Ghazal and Singh (2014) argue the rejection of inauthentic 

materials and the promotion of learner-designed materials in the Dogme ELT approach is an 

empowering approach since it allows language students to be responsible for their learning 

progress, which can enable students to have a sense of responsibility for their development. By 
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shifting from passive recipients of knowledge to active co-constructors of knowledge, learners 

become more engaged and invested in their learning journey. Similarly, Cuervo Vera (2021) 

shares that when the class depends less on the instruction materials, there are more opportunities 

for conversations for language development. Moreover, Daguiani (2022) asserts that students 

can utilise newly acquired vocabulary and grammar in impromptu speech and take part actively 

in conversations which are not planned or scripted. In brief, the Dogme ELT approach can have 

positive impacts on students’ willingness for communication, speaking engagement, speaking 

time and speaking skill enhancement. 

Existing research has explored the impacts of Dogme ELT in various contexts. 

Internationally, Sayed (2016) examined the impacts of the Dogme approach on EFL majors’ 

speaking and essay-writing abilities. Forty-eight students were sampled from Northern Borders 

University in Saudi Arabia and were randomly divided into two groups. One group was taught 

using the unplugged teaching approach, while the other followed a traditional coursebook-

based syllabus. The findings revealed that students taught with the Dogme ELT achieved 

significantly better results in speaking and writing than those in the textbook-based group. In 

2019, Sarani and Malmir did an experiment to assess L2 students’ oral skills and 

communication willingness under the Dogme ELT approach. They found that this approach 

was only beneficial for advanced students, while upper-intermediate students remained 

uncertain due to the unimprovement in their oral skills and communication willingness. 

Additionally, they also found that intermediate students showed negative attitudes toward the 

used approach and were in favor of the conventional teaching approach. This study involved 

forty-four students and found that this approach significantly improved both research areas. 

Cuervo Vera (2021) conducted an action research project to address low willingness of 

communication in English in 6th graders at a local bilingual primary school, using Dogme ELT. 

The specific aims of the study were to determine how Dogme ELT may affect learners' 

willingness to communicate and to learn their perceptions of this student-centered approach. 

The research used a mixed methodology, gathering information via class observations, 

interviews, Likert-scale surveys, and open-ended questionnaires. The study revealed that the 

students showed more willingness to communicate in the target language with a higher 

frequency and lengthen their utterances during conversations including topics about 

themselves, their interests, their life events, rather than during coursebook-based speaking 

activities. In another context, Daguiani (2022) undertook a study on 40 second-year English 

major students at Mohamed Kheider University of Biskra to determine the degree to which 

Dogme ELT would help second-year English students improve their speaking abilities in oral 

classes. A mixed-methods design was adapted by using pre-test, post-test, and focus group 

interview. Results showed that the experimental group's students had statistically higher 

speaking performance levels.   

In Vietnam, the field of Dogme ELT has not been in the center of research, except a 

literature review by Nguyen and Bui (2020) pointing out its potentials for “bridg[ing] the gaps 

between theory and practice in language teaching” (p. 180), taking the materials-preparing 

burden off the teachers’ shoulders, addressing students’ here-and-now needs, and emphasizing 

the teachers’ role in scaffolding the language that emerges. The review also implies the gaps 

that need further research, one of which concerns how teachers and students perceive the use 

of Dogme ELT. In brief, in an EFL context like Vietnam, it is noticed that the Dogme ELT 

approach is still alien to instructors, teachers, and students, so empirical research on this 

approach is scarce. Therefore, this study aims to scrutinize its effects on Vietnamese EFL 

students’ English-speaking learning. 
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3. Research Methodology  

3.1. Research Site and Participants 

This study employed an embedded mixed-methods design and adapted the pragmatic 

worldview (Creswell & Creswell, 2018) to explore the impacts of the Dogme ELT approach on 

EFL students’ English-speaking learning. As such, the study employed the questionnaire as the 

main source of data supported by interviews as the secondary source of data. The research site 

was a Vietnam-based high school where English is taught as one of the main foreign languages. 

Regarding the implementation of the Dogme ELT approach, students had extra speaking classes 

apart from their formal English classes. Each extra speaking class lasted 45 minutes, and 

students had this class once a week over a period of 12 weeks. All students were voluntary to 

take part in this class. Within each class, the teacher elicited topics from students’ interests and 

needs and encouraged students to talk by asking them open-ended questions and group 

discussions. The teacher then provided students with some language (e.g., vocabulary, 

structures, prompts). Next, students were required to discuss the topics in groups. Finally, the 

teacher provided feedback and recycled language.   

A group of 90 students in grade 11 were conveniently sampled as they had experience 

in taking extra speaking classes using the Dogme ELT approach. As for their language 

proficiency, most of them (70%) possessed their English proficiency at the pre-intermediate 

level, while some of them (10%) had their English at the intermediate level, and the rest (20%) 

were at the elementary level. More than two-thirds (80%) of students allocated less than two 

hours to their English-speaking practice, and the rest (20%) spent from two to three hours 

practicing their English speaking on a weekly basis. What is more, only a few students (5.4%) 

had a chance to travel to English-speaking countries.  

3.2. Research Instruments 

This study adopted a questionnaire and interview to collect the data. The questionnaire 

was closed-ended, encompassing two main sections: Section A seeks respondents’ personal 

information; Section B (the questionnaire content) consists of 19 items divided into four groups: 

(Group 1) willingness for communication (7 items); (Group 2) English-speaking engagement 

(4 items); (Group 3) English-speaking time (4 items); and (Group 4) English-speaking skill 

enhancement (4 items), and they feature a five-point Likert scale in terms of agreement. We 

adapted the questionnaire from MacIntyre et al.’s (2001) study and Meddings and Thornbury’s 

(2017) theories and modified it. The questionnaire in English was designed, and a confirmatory 

factor analysis was conducted to validate it (Yong & Pearce, 2013). It was then converted into 

the respondents’ mother tongue. The questionnaire’s internal consistency (α= 83) was 

calculated, indicating a high level of reliability. 

Guided by the questionnaire content and research purpose, six main interview questions 

in English were designed to get insights into the impacts of the Dogme ELT approach on EFL 

students’ English-speaking learning. The questions focus on students’ willingness for 

communication (2 items), English-speaking engagement (1 item), English-speaking time (1 

item), and English-speaking skill enhancement (2 items). The interview questions were 

translated into Vietnamese and were double-checked by English teachers for accuracy.   

Prior to the official study, the instruments were piloted with ten purposively sampled 

students who were asked to provide feedback in terms of the format and content of the 

instruments while giving answers. The instruments were then modified accordingly. 
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3.3. Data Gathering and Processing 

To gather the data, two classes were approached and administered the questionnaire. The 

respondents were given a brief explanation before they answered the questionnaire which took them 

approximately 15-20 minutes. After that, all answered copies of the questionnaire were collected 

and double-checked for validity. Then, ten students were invited for focus group interviews which 

were conducted in groups (2 groups of 3 and 1 group of 4). The interviews were conducted in 

Vietnamese for 30-40 minutes each and recorded with the interviewees’ consent. 

To process the data, the questionnaire data were processed descriptively, using the SPSS 

software. The Likert interval scale within a .60 range (strongly disagree to strongly agree) were 

used (Pimentel, 2010). With respect to the interview data analysis, content analysis approach was 

deductively conducted. All the recordings were transcribed and returned to the interviewees for 

content verification. Then, the transcripts were translated into English and double-checked for 

clarity and accuracy by three experienced English teachers. Next, we labelled interviewees as S1, 

S2, S3 to S10. After that, the transcripts were read several times. Based on the theoretical 

framework, the data were identified as categories and themes (e.g., willingness for 

communication, English-speaking engagement, English-speaking time, and English-speaking 

skill enhancement). Finally, two experienced researchers were invited to re-analyse three 

randomly chosen pieces of data for data validity and reliability. The convergent results were at 

least 90% for acceptance, and minor variations were resolved through discussion. 

4. Results  

4.1. Impacts of the Dogme ELT Approach on EFL Students’ English-Speaking Learning 

As presented in Table 1, there are four aspects (willingness to communicate, English-

speaking enhancement, English-speaking time and speaking skill enhancement) under the 

impacts of the Dogme ELT approach on EFL students’ English-speaking learning whose average 

mean score was 4.34 (SD = .45) out of five. Among these aspects, willingness for communication 

was 4.43 (SD = .47), followed by that of English-speaking skill enhancement (M=4.38; SD=.49) 

and of English-speaking time (M=4.27; SD=.51). The mean score of English-speaking 

engagement was 4.23 (SD=.52). The results revealed that the Dogme ELT approach-based classes 

were significantly beneficial for EFL students’ English-speaking learning. In short, the Dogme 

ELT approach was strongly viewed as effective in boosting EFL students’ willingness for 

communication, English-speaking engagement, time, and enhancement. 

Table 1 

Impacts of Dogme ELT Approach on EFL Students’ English-Speaking Learning 

No. Components 
N = 90 

M SD 

1 Willingness for communication 4.43 .47 

2 English-speaking engagement 4.23 .52 

3 English-speaking time 4.27 .51 

4 English-speaking skill enhancement 4.38 .49 

 Average 4.34 .45 

4.2. EFL Students’ Willingness for Communication 

With respect to willingness for communication (7 items) in Table 2, most EFL students 

strongly believed that after the Dogme ELT approach-based classes, they were willing to share 
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“[their] thoughts in groups” (item Q1: M=4.48, SD=.50) and “[their personal experiences 

confidently” (item Q5: M=4.43, SD=.52), “communicate with [their] teachers” (item Q6: 

M=4.44, SD=.52), and “start conversations with others freely” (item Q2: M=4.42, SD=.49). 

Additionally, they were highly willing to “communicate with others” (item Q3: M=4.42, 

SD=.52), “present [their] ideas without hesitation” (item Q4: M=4.41, SD=.51) and “discuss 

with [their] peers confidently” (item Q7: M=4.41, SD=.53). In brief, the Dogme ELT approach 

was believed to enhance EFL students’ willingness for communication in English.  

Table 2 

EFL Students’ Willingness for Communication 

No. 
After the Dogme ELT approach-based classes, I am willing to use English 

to… 

N = 90 

M SD 

Q1 share my thoughts in groups.  4.48 .50 

Q2 start conversations with others freely. 4.42 .49 

Q3 communicate with others. 4.42 .52 

Q4 present my ideas without hesitation. 4.41 .51 

Q5 share my personal experiences without fear of mistakes. 4.43 .50 

Q6 communicate with my teachers. 4.44 .52 

Q7 discuss with my peers confidently. 4.41 .54 

Aligned with the quantitative results, the qualitative ones indicated that all the 

interviewees showed a strong willingness to communicate in English after the Dogme ELT 

approach-based classes. They shared:  

I used to be hesitant to speak English in class, but the Dogme ELT approach allows me 

to talk about myself or things relevant to me. Therefore, I feel more willing to use the 

English language. (S1) 

I like the Dogme ELT approach-based classes since I can engage in spontaneous 

discussions with my peers. After all, I have a strong willingness to speak English. (S5) 

I think the Dogme ELT approach-based classes are effective because they can boost 

students’ willingness to speak English. (S9) 

In brief, the Dogme ELT approach had a positive impact on students’ willingness to 

communicate in English as it provides students with opportunities for enhancing their relevance 

and spontaneous peer interaction and fostering their communicative confidence. 

4.3. EFL Students’ English-Speaking Engagement 

The results in Table 3 show the impacts of the Dogme ELT approach-based classes on 

EFL students’ English-speaking engagement. They strongly agreed the Dogme ELT approach 

“[involved them] in spontaneous and meaningful interaction” (item Q8: M=4.32, SD=.59) and 

"[boosted their] engagement in English-speaking classes” (item Q9: M=4.21, SD=.64). 

Additionally, the Dogme ELT approach could "motivate [them] to actively participate in 

speaking activities” (item Q10: M=4.26, SD=.61), and “encourage [them] to get engaged in 

class discussions naturally” (item Q11: M=4.16, SD=.70).  

Table 3 

EFL Students’ English-Speaking Engagement  

No. I think that the Dogme ELT approach…. 
N = 90 

M SD 

Q8 involves me in spontaneous and meaningful interaction. 4.32 .59 
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Q9 boosts my engagement in English-speaking classes.   4.21 .64 

Q10 motivates me to actively participate in speaking activities.  4.26 .61 

Q11 encourages me to get engaged in class discussions naturally. 4.16 .70 

The qualitative results indicated that participants confirmed that the Dogme ELT 

approach was effective for their English-speaking engagement. Some significant extracts are:  

…the Dogme ELT approach-based classes enable me to get actively engaged in 

conversations with my peers and teacher. Therefore, I tend to interact with others in 

English more often. (S7) 

…in Dogme ELT approach-based classes, I speak English with others more naturally 

and am eager to engage in topics relevant to and meaningful for my everyday life. (S8) 

To conclude, students’ English-speaking engagement was enhanced by the Dogme ELT 

approach. They could interact using more natural language and showing greater eagerness to 

participate in personal discussions. Additionally, the Dogme ELT approach could encourage 

students’ active involvement and sustain their engagement in English-speaking activities. 

4.4. EFL Students’ English-Speaking Time 

As seen in Table 4, participants strongly reckoned that the Dogme ELT approach-based 

classes could “encourage [them] to speak in English more than other language skills” (item i12: 

M=4.20, SD=.67), “keep [them] engaged in class discussions” (item i13: M=4.34, SD=.56), 

“facilitate [them] to extend [their] speaking (item i14: SD=4.29, SD=.62) and “provide [them] 

with more speaking opportunities (item i15: M=4.26, SD=.66). This finding implies that the 

Dogme ELT approach was viewed as effective in increasing EFL students’ speaking time in 

Dogme ELT approach-based classes. 

Table 4 

EFL Students’ English-Speaking Time 

No. I think that the Dogme ELT approach can…. 
N = 90 

M SD 

i12 encourage me to speak in English more than other language skills. 4.20 .67 

i13 keep me engaged in class discussions. 4.34 .56 

i14 facilitate me to extend my speaking. 4.29 .62 

i15 provide me with more speaking opportunities. 4.26 .66 

Qualitative results from the interviews backed up the quantitative ones. The interviewed 

students stated that they could get involved more in English-speaking time in Dogme ELT 

approach-based classes.  

Dogme ELT approach-based classes offer different topics relevant to my interests and 

experiences, so I tend to speak English a lot….(S3) 

…I spend a lot of time speaking English in Dogme ELT approach-based classes. I love 

this, and I can now get actively engaged in different conversations. (S7) 

Overall, students tended to speak English more frequently and take part in English-

speaking activities actively in Dogme ELT approach-based classes.  

4.5. EFL Students’ English-Speaking Skill Enhancement   

EFL students (Table 5) strongly concurred that the Dogme ELT approach helped them 

to "speak English more spontaneously" (item i16: M=4.40, SD=.51), "speak English more 

effectively in impromptu discussions " (item i18: M=4.38, SD=.55). What is more, it helped 

students to "speak English more fluently" (item i19: M=4.38, SD=.53) and "use English more 
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appropriately in different contexts" (item i17: M=4.34, SD=.52). Thus, the Dogme ELT 

approach was effective for EFL students’ English-speaking skill enhancement. 

Table 5 

EFL Students’ English-Speaking Skill Enhancement 

No. I think that the Dogme ELT approach helps me…. 
N = 90 

M SD 

i16 to speak English more spontaneously. 4.40 .51 

i17 to speak English more effectively in impromptu discussions. 4.34 .52 

i18 to speak English more fluently. 4.38 .55 

i19 to use English more appropriately in different contexts. 4.38 .53 

Aligning with the questionnaire results, most interviewees acknowledged that the 

Dogme ELT approach could enable them to boost their English-speaking proficiency. Since 

they could use the language suitably in different situations. 

I feel that I have improved my speaking ability within Dogme ELT approach-based 

classes. I tend to speak English more and engage in different speaking activities. I am 

now more confident speaking English without fear of mistakes. (S2) 

…since the Dogme ELT approach-based classes offers more opportunities to speak 

English, I can improve my speaking proficiency and speak English more naturally and 

confidently. (S10) 

Taken together, the Dogme ELT approach positively improved students’ English-

speaking proficiency. Thanks to various opportunities for natural interactions, students became 

more confident speaking English.  

5. Discussion   

The findings of this study, derived from both questionnaire and interview data, 

suggested that EFL students perceived the Dogme ELT approach as effective in strengthening 

their English-speaking learning regarding communication willingness, speaking engagement, 

speaking time, and speaking enhancement. In relation to EFL students’ communication 

willingness, students in this study expressed a strong agreement that their willingness to engage 

in English-speaking conversations increased after learning with the Dogme ELT approach. This 

heightened communication willingness could be attributed to the opportunities they had to 

practice English both within and beyond the classroom. Additionally, the majority of students 

(82.0%) dedicated a significant amount of time to practising English weekly, which may 

contribute to their increased communication willingness. Furthermore, participants have 

recognised the significance of English, so they may become more enthusiastic about taking part 

in speaking activities. These findings were supported by Sarani and Malmir’s (2019) study 

which unraveled that the Dogme ELT approach enhanced students' communication willingness 

in English, especially proficient students who tended to use English more freely. As asserted 

(Bergil, 2016), students having a strong willingness are autonomous, partake in out-of-class 

language activities, and use English for spontaneous and meaningful communication. It can 

thus imply that students’ communication willingness can be fostered within the Dogme ELT 

approach-based classes since they can get prepared to utilise the target language effectively and 

purposefully in real-life contexts. 

It was also found that EFL students engaged more in speaking activities within the 

Dogme ELT approach-based classes. This impact was attributed to the approach's nature to 
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foster authentic interactions, such as negotiation, sustained conversations, and greater use of 

English in the classroom. Over the course of implementing the Dogme ELT approach, students 

tended to use English more and more frequently in various ways to discuss their interests and 

experiences naturally and freely.   

Plus, EFL students enhanced their English-speaking proficiency, resulting from their 

active engagement in spontaneous speech, impromptu discussions, and other speaking 

activities. Such findings may be due to the fact that students have learned English for years and 

experienced various teaching methods/approaches, so they may realise its important status and 

the benefits of Dogme ELT approach. Students in Dogme ELT approach-based classes had 

various opportunities to increase their speaking engagement, time, and proficiency. These 

findings resonated with Sarani and Malmir’s (2019) study, which underscored that the Dogme 

ELT approach prioritised the language teaching based on students' individual needs, desires, 

and preferences through spontaneous communication in a supportive classroom environment, 

as opposed to depending on outdated and less inspiring ready-made materials. In essence, 

providing interesting, motivating, and up-to-date instructional materials in language classrooms 

can enhance students' eagerness and readiness to engage in meaningful interactions with their 

classmates and instructors (Meddings & Thornbury, 2017). 

6. Conclusion 

The study explored the impacts of the Dogme ELT approach on EFL students’ English-

speaking learning, and found that the deployment of the Dogme ELT approach-based classes 

had positive impacts on EFL students’ English-speaking learning as their communication 

willingness, speaking engagement, speaking time, and speaking proficiency were enhanced. 

Most students believed that the Dogme ELT approach could provide them opportunities to 

speak English in a natural way as they could get engaged in authentic interactions, meaning 

negotiation, interest and experience-based conversations, and unplanned discussions, which 

could trigger their speaking motivation and deepen their English language repertoire.  

Relevant pedagogical implications are proposed from such conclusions. Firstly, as the 

Dogme ELT approach is believed to have positive effects on students’ English-speaking 

learning, teachers should be formally trained on how to implement this approach appropriately 

and effectively. It is crucial for teachers to be able to identify the individual needs of students 

as this enables them to motivate and engage students in authentic interactions and conversations 

which are relevant to their interests, preferences, and concerns. Students are generally willing 

to share their own ideas confidently. Teachers can encourage students to take part in pair and 

group activities in which they can build connections with their peers, engage in open 

discussions, and share their thoughts openly. Additionally, the ultimate objective of teaching 

speaking skills should not be limited to adhering strictly to predefined content in textbooks. It 

is important to provide flexibility and cater to students' specific preferences. Therefore, teachers 

should encourage students to use their ideas as prompts for their practice. By allowing students 

to discuss topics they are interested in or have a personal connection to, their comfort and 

enthusiasm for learning will be enhanced, leading to more effective speaking lessons. 

Unavoidably, this study showed some limitations. Firstly, this study was based on 

research participants’ perceptions, not an experimental study. Secondly, this study only 

involved a group of 90 students who were conveniently sampled from one high school. Thirdly, 

the findings were based on students’ self-reported perspectives from a questionnaire and 

interview. Such limitations could lead to bias and a lack of sample diversity and limit the 
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applicability of the findings to broader contexts. Therefore, the findings should be confirmed 

by further studies which may employ a mixed methods quasi-experimental design to examine 

the speaking improvement via the implementation of the Dogme ELT approach. Additionally, 

future studies should get a larger and more diversified sample so that the findings can be 

generalized and confirmed. 

Acknowledgments 

We are sincerely grateful to all participants for their voluntary participation and to 

stakeholders (teachers and administrators) in the research context for their generous support as 

well as reviewers for their constructive comments. 

References 

Abdalgane, M., Musabal, A., & Ali, R. (2023). Utilizing Dogme approach to promote EFL learners’ oral skills at 

the tertiary level. Theory and Practice in Language Studies, 13(1), 100-107.  

https://doi.org/10.17507/tpls.1301.12   

Amalia, S. N., Widiati, U., Rachmajanti, S., Anugerahwati, M., & Waluyo, B. (2024). Factors shaping situated 

willingness to communicate: A multidimensional perspective in the Indonesian EFL context. Studies in 

English Language and Education, 11(3), 1333-1354. https://doi.org/10.24815/siele.v11i3.34942   

Bergil, A. S. (2016). The influence of willingness to communicate on overall speaking skills among EFL learners. 

Procedia-Social and Behavioral Sciences, 232, 177-187.  https://doi.org/10.1016/j.sbspro.2016.10.043  

Celce-Murcia, M., Brinton, D. M., & Snow, M. A. (2014). Teaching English as a second or foreign language (4th 

ed.). National Geographic Learning. https://www.eltngl.com/products/9781111351694 

Creswell, J. W., & Creswell, J. D. (2018). Research design: qualitative, quantitative, and mixed methods approaches 

(5th ed.). SAGE Publications, Inc. https://scirp.org/reference/referencespapers?referenceid=2895169  

Cuervo Vera, P. (2021). Impact of Dogme ELT methodology on sixth-grade students’ Willingness to Communicate 

in speaking activities. [Master thesis, Universidad Veracruzana]. https://cdigital.uv.mx/items/060a62ab-

c224-4ab7-8bb0-11898c9b2dda 

Daguiani, M. (2022). Developing students’ speaking skill through “Dogme ELT” teaching approach a case study 

of second year students at the department of English. [Doctoral dissertation, Biskra Université de Batna 

2]. http://dspace.univ-batna2.dz/handle/123456789/186  

Dwijayani, I., & Musigrungsi, S. (2022). Investigating speaking tasks in relation to communicative goals: 

Possibilities and obstacles. Studies in English Language and Education, 9(2), 501-520.  

https://doi.org/10.24815/siele.v9i2.23566  

Ellis, R. (2003). Task-based language learning and teaching. Oxford University Press. 

https://books.google.com.vn/books/about/Task_based_Language_Learning_and_Teachin.html?hl=sr&i

d=coO0bxnBeRgC&redir_esc=y  

Ghazal, S., & Singh, S. (2014). Teaching unplugged: Applications of Dogme ELT in India. International Journal 

of English Language Teaching Studies, 2(1), 141-152. 

https://www.academia.edu/6251010/Teaching_Unplugged_Applications_of_Dogme_ELT_in_India_by

_Sadeqa_Ghazal_and_Dr_Smriti_Singh 

Gökmen, M. F. (2024). Enhancing English conversational skills in Dogme ELT approach: A self-regulation 

perspective. Dil Eğitimi ve Araştırmaları Dergisi, 10(2), 577-601. Retrieved from 

https://www.ceeol.com/search/article-detail?id=1338270  

Janfeshan, K., Sharhan, A. N., & Janfeshan, M. M. (2023). The plausibility of applying Dogme language teaching 

approach in Iranian EFL classes from teachers’ perspective. Cultural Arts Research and 

Development, 3(2), 39-48. https://doi.org/10.55121/card.v3i2.116  

Jeyaraj, J. S. (2017). Dogme ELT practice for enhancing conversation. ROOTS: An International Journal of 

Multidisciplinary Researches, 4, 321-326.  

 https://www.researchgate.net/publication/337111426_Dogme_ELT_Practice_for_Enhancing_Conversation 

Kumaravadivelu, B. (2003). Beyond methods: Macrostrategies for language teaching. Yale University Press. 

https://books.google.com.vn/books/about/Beyond_Methods.html?hl=et&id=zFUvFP6e4iMC&redir_esc=y 

https://doi.org/10.17507/tpls.1301.12
https://doi.org/10.24815/siele.v11i3.34942
https://doi.org/10.1016/j.sbspro.2016.10.043
https://scirp.org/reference/referencespapers?referenceid=2895169
http://dspace.univ-batna2.dz/handle/123456789/186
https://doi.org/10.24815/siele.v9i2.23566
https://books.google.com.vn/books/about/Task_based_Language_Learning_and_Teachin.html?hl=sr&id=coO0bxnBeRgC&redir_esc=y
https://books.google.com.vn/books/about/Task_based_Language_Learning_and_Teachin.html?hl=sr&id=coO0bxnBeRgC&redir_esc=y
https://www.ceeol.com/search/article-detail?id=1338270
https://doi.org/10.55121/card.v3i2.116


VNU JOURNAL OF FOREIGN STUDIES, VOL. 42, NO. 1 (2026) 170 

Larsen-Freeman, D. (2013). Techniques and principles in language teaching (3rd ed.). Oxford University Press. 

https://books.google.com.vn/books/about/Techniques_and_Principles_in_Language_Te.html?id=pO2d

BgAAQBAJ&redir_esc=y 

MacIntyre, P. D., Baker, S., Clément, R., & Conrad, S. (2001). Willingness to communicate, social support, and 

language learning orientations of immersion students. Studies in Second Language Acquisition, 28(2), 

369-88. https://doi.org/10.1017/S0272263101003035  

Meddings, L., & Thornbury, S. (2017). Teaching unplugged: Dogme in English language teaching. Delta Publishing. 

https://books.google.com.vn/books/about/Teaching_Unplugged.html?id=zoxQDwAAQBAJ&redir_esc=y 

Nguyen, N. Q., & Bui, H. P. (2020). The Dogme approach: A radical perspective in second language teaching in 

the post-methods era. Journal of Language and Education, 6(3), 173-184. 

https://jle.hse.ru/article/view/10563/12363  

Nunes, V. T., & Faciola, R. A. (2023). A Dogme-based approach to conversation classes. Peer review, 5(21), 236-257.    

https://www.academia.edu/download/106174315/A_Dogme_based_approach_to_conversation_classes.pdf 

Pimentel, J. L. (2010). A note on the usage of Likert Scaling for research data analysis. USM R&D Journal, 18(2), 

109-112. https://www.researchgate.net/publication/344595421_A_note_on_the_usage_of_Likert_Scaling  

Sarani, A., & Malmir, A. (2019). The effect of Dogme language teaching (Dogme ELT) on L2 speaking and willingness 

to communicate (WTC). Journal of English Language Teaching and Learning, 11(24), 261-288. 

https://www.researchgate.net/publication/343818698_The_Effect_of_Dogme_Language_Teaching_Dogme_

ELT_on_L2_Speaking_and_Willingness_to_Communicate_WTC   

Sayed, O. H. (2016). Teaching unplugged: Does it have the potential to improve EFL students’ speaking skills in a 

writing class? Journal of Research in Curriculum, Instruction and Educational Technology, 2(3), 93-125. 

https://www.researchgate.net/publication/330679911_Teaching_Unplugged_Does_it_have_the_Potenti

al_to_Improve_EFL_Students'_Speaking_skills_in_a_Writing_Class 

Tran, T. Q., & Duong, T. M., (2018). The effectiveness of the intercultural language communicative teaching 

model for EFL learners. Asian-Pacific Journal of Second and Foreign Language Education, 3(6), 1-17.  

https://doi.org/10.1186/s40862-018-0048-0  

Tran, T. Q., & Seepho, S. (2016). EFL learners’ attitudes toward intercultural communicative language teaching 

and their intercultural communicative competence development. Journal of English Studies, 11, 1-40. 

https://so04.tci-thaijo.org/index.php/jsel/article/download/73301/59015   

Thornbury, S. (2005). Dogme: Dancing in the dark? https://rb.gy/kakehi    

Thornbury, S. (2006). An A-Z of ELT: A dictionary of terms and concepts used in English language teaching. Macmillan. 

https://books.google.com.vn/books/about/An_A_Z_of_ELT.html?id=JTOKngEACAAJ&redir_esc=y 

Thornbury, S. (2013). Dogme: Hype, evolution, or intelligent design? The Language Teacher, 37(4), 100–123.  

https://rb.gy/na9jhr   

Thornbury, S., & Meddings, L. (2001). Dogme and the coursebook. Modern English Teacher, 11(1), 36-40.  

https://rb.gy/lgzj4n   

Ushioda, E. (2011). Language learning motivation, self and identity: Current theoretical perspectives. Computer 

Assisted Language Learning, 24(3), 199–210. https://doi.org/10.1080/09588221.2010.538701    

Waluyo, B., & Bakoko, R. (2022). Effects of affective variables and willingness to communicate on students’ 

English-speaking performance in Thailand. Studies in English Language and Education, 9(1), 45-61.  

https://www.academia.edu/download/79689707/21090_77499_2_PB.pdf 

Yong, A. G., & Pearce, S. (2013). A beginner’s guide to factor analysis: Focusing on exploratory factor analysis. 

Tutorials in Quantitative Methods for Psychology, 9(2), 79-94.  https://doi.org/10.20982/tqmp.09.2.p079 

https://doi.org/10.1017/S0272263101003035
https://jle.hse.ru/article/view/10563/12363
https://www.researchgate.net/publication/344595421_A_note_on_the_usage_of_Likert_Scaling
https://www.researchgate.net/publication/343818698_The_Effect_of_Dogme_Language_Teaching_Dogme_ELT_on_L2_Speaking_and_Willingness_to_Communicate_WTC
https://www.researchgate.net/publication/343818698_The_Effect_of_Dogme_Language_Teaching_Dogme_ELT_on_L2_Speaking_and_Willingness_to_Communicate_WTC
https://doi.org/10.1186/s40862-018-0048-0
https://so04.tci-thaijo.org/index.php/jsel/article/download/73301/59015
https://rb.gy/kakehi
https://rb.gy/na9jhr
https://rb.gy/lgzj4n
https://doi.org/10.1080/09588221.2010.538701
https://doi.org/10.20982/tqmp.09.2.p079

