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Abstract: This paper explores the Australian curriculum's integration of Indigenous knowledge
and perspectives, highlighting its potential to foster cultural inclusivity and social justice in education.
Culturally responsive pedagogy is highlighted as a key component, acknowledging the richness of
Indigenous cultures and traditions. Particularly, the Australian curriculum's standards 1.4 and 2.4
emphasize the significance of recognizing Indigenous worldviews, traditional ecological knowledge,
and contributions to national heritage. The article suggests that Vietnam, with its diverse Ethnic Minority
(EM) groups, can benefit from Australia’'s approach. Embracing EM knowledge and culturally
responsive pedagogy may help Viethamese educators create a more inclusive education system,
celebrating cultural diversity and promoting tolerance and national unity. This paper advocates for
valuing and integrating Indigenous and EM's perspectives in educational frameworks as a means to
enrich and empower learners, fostering a more just and equitable society.
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1. Introduction

In recent years, a global acknowledgment has arisen regarding the crucial role of
education in shaping individuals' perspectives and cultivating a collective sense of identity
within society. The imperative to incorporate Indigenous knowledge and perspectives (Ford et
al., 2014; Kitson & Bowes, 2010; Shizha, 2017) into educational frameworks has gained
prominence as a means to enrich cultural diversity and foster social inclusivity (El-Ayoubi,
2008). In alignment with countries like New Zealand (e.g., Aotearoa New Zealand Curriculum,
2023) and Canada (e.g., Truth and Reconciliation Commission of Canada, 2015), Australia
exemplifies a profound commitment to integrating Indigenous content into its curriculum
within the transformative educational paradigm as outlined by the Australian Curriculum,
Assessment and Reporting Authority (ACARA, 2023). This commitment, manifest in
initiatives like the Cross-curriculum Priority: Aboriginal and Torres Strait Islander Histories
and Cultures (ACARA, n.d.), serves as a noteworthy example, fostering culturally responsive
pedagogy (Shay & Oliver, 2021).

Within Australia, there exist two primary categories of Indigenous populations: the
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Aboriginal peoples residing on the Australian continent and Tasmania, and the Torres Strait
Islanders located north of Cape York in the Torres Strait. Both groups are collectively referred
to as Indigenous Australians, Indigenous people, or First Nations peoples, and these terms are
used interchangeably throughout this paper to encompass both groups.

Historically, Australian Indigenous people have faced exclusion from education
policies, evident in disparities in educational resources, opportunities, and cultural relevance
(Morrison et al., 2020). Discriminatory education policies have marginalized Indigenous
perspectives and languages, hindering meaningful inclusion in the education system
(Yunkaporta, 2019). The failure to address these issues has perpetuated a cycle of disadvantage,
impeding the holistic development and empowerment of Indigenous communities (Nakata et
al., 2012).

In recent times, however, there has been a growing movement towards decolonizing the
curriculum in Australia (McLaughlin & Whatman, 2011). This movement is driven by a
recognition of the historical injustices and cultural erasure experienced by Indigenous peoples
due to colonial policies (Shay & Oliver, 2021). Efforts to incorporate Indigenous perspectives,
histories, and knowledges into the education system aim to address the systemic exclusion and
marginalization of Indigenous cultures, fostering a more inclusive and respectful approach to
education (El-Ayoubi, 2008; Shay & Oliver, 2021). This movement seeks to challenge
Eurocentric perspectives and promote a more accurate and holistic representation of Australia's
diverse cultural heritage (Hickling-Hudson & Ahlquist, 2003).

The integration of Indigenous knowledge within the Australian curriculum, therefore,
signifies a profound step forward in acknowledging and embracing the diverse cultural heritage
of its First Nations peoples. This article explores the implications of Australia's approach,
particularly emphasizing the pivotal role of culturally responsive pedagogy (Morrison et al,
2019). Culturally responsive pedagogy goes beyond tokenistic (Shay & Oliver, 2021)
recognition; it actively incorporates Indigenous worldviews, histories, and languages into the
very fabric of learning experiences. In the Australian Professional Standards for Teachers
(APST), there are explicit guidelines outlining the knowledge and skills that teachers should
possess to effectively teach Aboriginal and Torres Strait Islander students and to teach all
students about Aboriginal and Torres Strait Islander languages, history and culture. Standards
1.4 - strategies for teaching Aboriginal and Torres Strait Islander students and 2.4 - understand
and respect Aboriginal and Torres Strait Islander People to promote reconciliation between
Indigenous and non-Indigenous Australians (see Appendix) within the Australian curriculum
emphasise the significance of strategies for teaching Aboriginal and Torres Strait Islander
students and the importance of understanding and respecting their contributions to the nation's
heritage (Rhea et al, 2012).

As we explore Australia's commitment to this inclusive educational model, we aim to
draw parallels with Vietnam, a nation boasting a rich tapestry of diverse ethnic minority (EM)
groups and cultures (IWGIA, 2022) representing 14.7% of the country’s total population of
about 96 million. The parallels are not only in the diversity of their cultural landscapes but also
in the potential of their education systems to be more intentional and inclusive. By examining
Australia's journey, Vietnamese educators can glean valuable insights to enhance their own
education system, creating a more inclusive and equitable environment (El-Ayoubi, 2008) that
celebrates cultural diversity, promotes tolerance, and strengthens national unity. The Australian
example demonstrates the transformative power of valuing and integrating Indigenous or EM’s
perspectives within educational frameworks, offering a roadmap for a more culturally enriched
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and inclusive educational experience for all, not only in Vietnam but potentially across the
global educational landscape.

2. Culturally Responsive Pedagogy: Weaving Indigenous Knowledge into the Fabric of
Education

Culturally responsive pedagogy (CRP) is a constructive method that promotes the
importance of integrating students' cultural backgrounds and social contexts with the
curriculum of the school (Rhea et al., 2012). It is central to the integration of Indigenous
knowledge within the Australian curriculum. It goes beyond acknowledging the existence of
Indigenous cultures; it actively incorporates indigenous worldviews, histories, and languages
into the fabric of learning experiences (Rhea et al., 2012). As mentioned in the previous section,
Standards 1.4 and 2.4 in the Australian curriculum specifically highlight strategies for teaching
Aboriginal and Torres Strait Islander students and the importance of understanding and
respecting their contributions to the nation's heritage (Australian Curriculum, n.d.). This
approach ensures that Indigenous cultures are not merely recognised but are woven into the
educational narrative, offering students a more comprehensive understanding of their country's
identity.

The infusion of Indigenous perspectives into subjects such as history, science, and
literature contribute to a more holistic educational experience (Demssie et al., 2000). Students
engage with the rich tapestry of Indigenous cultures, gaining insights into traditional ecological
knowledge (Bates, 2019) and the profound contributions of First Nations peoples (Nakata,
2004) into Australian history, fostering a deeper understanding of the interconnectedness of all
living things and their place within the natural world. This engagement fosters an appreciation
for the unique perspectives and values held by Indigenous Australians, enabling students to
recognize the ongoing impacts of colonization and dispossession. Through this process,
students are empowered to contribute to reconciliation efforts between Aboriginal and Torres
Strait Islander peoples and non-Indigenous peoples and build a more just and equitable society
that honors and respects the diverse cultures and histories that shape Australia. This not only
broadens their knowledge base but also fosters a deep respect for the diversity that constitutes
the Australian identity (Villegas & Lucas, 2002). The Australian example demonstrates that by
valuing and integrating Indigenous wisdom (Thaman, 2003), education can become a powerful
tool for promoting cultural enrichment and inclusivity.

CRP, therefore, is not merely an acknowledgment of Indigenous cultures within the
Australian curriculum but serves as the linchpin for the integration of Indigenous knowledge
into the very heart of educational practices. Moving beyond superficial recognition, this
pedagogical approach actively incorporates Indigenous worldviews, histories, and languages
into the fabric of learning experiences to provide a clear framework, emphasizing the
development of strategies specifically tailored for teaching Aboriginal and Torres Strait
Islander students (Australian Curriculum, n.d.). Moreover, they emphasize the importance of
fostering an understanding and respect for the invaluable contributions of these Indigenous
communities to the nation's heritage (Australian Curriculum, n.d.).

By actively integrating and valuing Indigenous wisdom (Thaman, 2003), education
transforms into a potent force capable of challenging preconceived notions, dismantling
harmful stereotypes, and cultivating a heartfelt appreciation for the diverse tapestry of cultures
that intricately weave the Australian nation (Villegas & Lucas, 2002). Australia's experience
serves as a powerful testament to the transformative potential of education, extending beyond
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mere academic pursuits to act as a catalyst for broader societal shifts towards a future
characterized by deeper cultural understanding and unwavering inclusivity.

3. Parallels with Vietnam: Embracing Diversity in Education

Mirroring the rich tapestry of ethnic groups and cultures found in Australia, Vietnam
boasts an equally diverse array of communities and customs. With an estimated population of
14.1 million individuals, constituting roughly 14.7% of the population (IWGIA, 2022)
representing 53 EMs, Vietnam's social landscape resonates with the echoes of ancient customs
and enduring traditions. This diversity serves as a testament to the nation’s vibrant and dynamic
social fabric, highlighting the enduring influence of its remarkable historical and cultural
heritage.

However, the Vietnamese education system has not fully reflected this diversity,
highlighting a need for a more inclusive and intentional approach (El-Ayoubi, 2008; Shaeffer,
2019). While Vietnam recognizes 53 EMs, the government has yet to fully acknowledge them
as Indigenous Peoples (Clarke. 2001) despite increasing demands from these communities
(IWGEA, 2022). Nevertheless, international organizations operating in Vietnam frequently use
the term "ethnic minorities™ interchangeably with "Indigenous Peoples” (IWGEA, 2022).

Embracing Indigenous or EM knowledge in Vietnam can entail recognizing and
incorporating the diverse perspectives of its ethnic groups into the curriculum (Villegas &
Lucas, 2002). This extends beyond a surface-level recognition of cultural distinctions; it entails
actively incorporating traditional wisdom, languages, and histories into the educational
discourse. (Demssie, 2000). Such an approach can lead to a more comprehensive understanding
of Vietnam's cultural diversity, fostering tolerance and respect among students (Nguyen, 2008).

Moreover, the Australian example highlights the importance of involving Indigenous
communities in the development and implementation of educational strategies. In Vietnam,
collaboration with diverse ethnic communities can provide a foundation for a more inclusive
education system (Nguyen, 2008). Authors like Shaeffer (2019) argue that engaging with
community leaders, elders, and educators can ensure that the curriculum is reflective of the rich
cultural heritage present within the country. Engaging these stakeholders ensures that the
curriculum transcends a top-down model, evolving instead into a collaborative effort that
reflects the vibrant tapestry of Vietnam's cultural knowledge Shaeffer, 2019). This approach
aligns with the deeply-rooted Vietnamese tradition of valuing community input (Nguyen, 2008)
and holds the potential to facilitate a more nuanced and contextually relevant integration of
diversity within the education system.

The parallels between Australia's commitment to culturally responsive pedagogy and
Vietnam's educational landscape are not only intriguing but hold significant promise for the
Southeast Asian nation. Vietnam, akin to Australia, is characterized by a mosaic of ethnic
groups and cultures (Kien, 2023), each contributing to the nation's vibrant tapestry. However,
like many nations navigating the complexities of a diverse population, Vietnam's education
system presents opportunities for growth in terms of inclusivity and recognition of its cultural
diversity (Miller, 2019).

While the Australian model undoubtedly provides valuable inspiration, it is important
to acknowledge that Vietnam's journey towards embracing diversity in education may
encounter distinct challenges. Language barriers, regional variations, and differing historical
contexts may pose hurdles to seamless integration (Miller, 2019). However, these very
challenges can serve as catalysts for creativity and innovation in curriculum development,
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allowing Vietnam to tailor strategies that authentically represent its unique cultural heritage. In
the next section, the challenges and opportunities will be discussed.

4. Challenges and Opportunities

4.1. Challenges

Vietnam's linguistic landscape is vibrantly diverse, encompassing 54 recognized
languages and countless dialects, each with its own unique history and cultural significance
Kien, 2023). This linguistic tapestry provides a rich foundation for education, but it also
presents a complex challenge: how to integrate the diverse perspectives of these languages into
the curriculum in a way that is equitable and inclusive? Therefore, a standardized, one-size-fits-
all approach curriculum that fails to consider regional variations risks overlooking the unique
cultural heritage and needs of different communities. Students from minority language groups
may struggle to understand and participate in lessons conducted solely in Vietnamese, leading
to feelings of isolation and disengagement (Chakma, 2021; Nguyen, 2008). This can have a
detrimental impact on their learning outcomes and create disparities in educational achievement
(Miller, 2019).

Another hurdle involves the scarcity of educational resources in minority languages that
presents a significant obstacle for students whose native tongue differs from the national
language, Vietnamese. This lack of resources manifests in various ways, including limited
availability of textbooks, teaching materials, and multimedia resources in minority languages.
Additionally, libraries in minority language communities often lack sufficient resources,
hindering students' access to information and diverse reading materials (Miller, 2019). This
resource disparity creates a vicious cycle of disadvantage for students from minority language
groups. Without access to culturally relevant and linguistically appropriate materials, students
struggle to grasp complex concepts and engage meaningfully with the curriculum. This
ultimately leads to lower academic performance (Chakma, 2022) and widens the achievement
gap between students from majority and minority language groups (Kien, 2023).

Furthermore, accommodating regional variations in cultural practices and traditions
(Chakma & Sultana, 2023) can lead to inaccurate representations and misinterpretations of
diverse traditions and practices. What may be considered central to the cultural identity of one
EM might differ significantly from another. Adapting the curriculum to reflect these regional
distinctions while maintaining a cohesive national educational framework requires careful
consideration and collaboration with local communities (Chakma & Sultana, 2023). What is
more, implementing a curriculum infused with Indigenous knowledge (Ford et al., 2014; Kitson
& Bowes, 2010; Shizha, 2017) demands well-equipped educators. Training teachers to navigate
culturally responsive pedagogy effectively, ensuring they have a deep understanding of diverse
cultural perspectives, is a continuous and resource-intensive process. Vietnam would need to
invest in comprehensive teacher training programs to empower educators with the skills and
knowledge necessary for successful implementation.

In addition, the historical context within which ethnic knowledge has evolved must be
delicately approached. Vietnam, with its unique historical narrative, may find it challenging to
integrate the many minority perspectives without inadvertently imposing foreign historical
contexts. Balancing a global understanding of Indigenous cultures with the local historical
intricacies of Vietnam requires a nuanced and contextually sensitive approach.
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4.2. Opportunities

Challenges inherently offer opportunities for creativity and innovation, inspiring
individuals to think critically and devise inventive solutions. Developing a curriculum that
authentically represents the diversity of EM’s knowledge and cultural practices requires
inventive approaches. Vietnam can leverage the above-mentioned challenges to create a
curriculum that not only educates but also inspires critical thinking, cultural appreciation, and
creativity among students. The involvement of minority communities is not just a challenge but
a key opportunity (Chakma, 2023). Collaborating with community leaders, elders, and
educators can foster a sense of ownership and authenticity in the curriculum. Vietnam has the
opportunity to establish a model of inclusive educational development that actively involves
the communities it seeks to represent (Shaeffer, 2019).

In navigating the challenges of integrating EM knowledge, Vietnam can explore
opportunities for global collaboration. Learning from other nations that have successfully
incorporated diverse cultural perspectives into education, sharing best practices, and
participating in international forums can provide valuable insights and support. Embracing EM
knowledge creates a unique opportunity to foster cultural understanding among students. It goes
beyond textbook learning, encouraging students to engage actively with diverse perspectives
(Kien, 2023). This can contribute to the development of open-minded, empathetic citizens who
appreciate the richness of cultural diversity within their own nation and globally.

While challenges exist, they are inherent in any transformative educational endeavor.
By viewing challenges as opportunities for growth and innovation, Vietnam can build an
education system that not only celebrates its cultural diversity but also becomes a global
exemplar for inclusivity, cultural appreciation, and mutual understanding (Shaeffer, 2019).

The Australian model serves as a guiding light, emphasizing that the journey toward a
more culturally enriched education system is both challenging and yet profoundly rewarding.

5. Recommendations and Conclusion

This article has explored the parallels between Australia's commitment to Indigenous
knowledge and Vietnam's potential to embrace diversity in education. It is evident that the
journey toward a more inclusive educational landscape is multifaceted. The Australian model
provides invaluable insights, emphasizing the transformative power of culturally responsive
pedagogy and the integration of Indigenous perspectives. As Vietnam contemplates its path
forward, several recommendations and suggestions emerge to navigate this transformative
journey successfully.

Australia's commitment to incorporating Indigenous knowledge and perspectives into
its curriculum serves as a valuable model for nations like Vietnam seeking to enhance cultural
diversity and inclusivity in education. By embracing Indigenous wisdom or wisdom of EMs
and culturally responsive pedagogy, Vietnam can create a more inclusive and equitable
education system that celebrates its cultural diversity, promotes tolerance, and strengthens
national unity. The Australian example underscores the transformative power of valuing and
integrating Indigenous perspectives within educational frameworks, offering a roadmap for a
more culturally enriched and inclusive educational experience for all in Vietnam and beyond.

Moving forward, continued collaboration with Vietnam's EMs is crucial. Their deep

understanding of their cultures and traditions must be woven into the fabric of the educational
framework. This ensures the curriculum'’s relevance and responsiveness to the diverse tapestry
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of cultures that enrich Vietnam. In addition, investing in comprehensive teacher training
programs is paramount. Equipping educators with the skills and knowledge of culturally
responsive pedagogy empowers them to create inclusive and engaging learning environments.
This means understanding and respecting diverse cultural backgrounds, incorporating them into
lesson plans, and utilizing teaching methods that resonate with all students.

Culturally relevant educational resources are fundamental. Textbooks, multimedia
materials, and teaching aids that reflect the richness of Indigenous knowledge and traditions
should be developed. This allows students to connect with their heritage, fostering a sense of
identity and belonging. Additionally, these resources can act as bridges of understanding for
students from different backgrounds, promoting intercultural dialogue and appreciation.

Embracing international collaboration can be immensely valuable. Vietnam should
actively seek out educational exchanges and partnerships with nations that have successfully
implemented culturally inclusive education. Learning from best practices around the globe
allows for adaptation and refinement within Vietnam's unique context, accelerating progress
towards a truly inclusive educational system.

The journey towards embracing EM knowledge in Vietnam's education system has the
possibility to revolutionize pedagogical approaches, fostering a more inclusive and
technologically enriched learning environment. Inspired by the Australian model, Vietnam has
the opportunity to shape an educational landscape that celebrates diversity, fosters tolerance,
and strengthens national unity. Implementing recommendations and exploring future studies
will refine the approach, creating a transformative educational experience resonating with the
richness of the country's cultural tapestry. The Australian example serves not only as a guide
but also as an inspiration for Vietnam and other nations striving to build inclusive and culturally
enriched educational environments.

References

ACARA. (n.d.). Cross-curriculum priority: Aboriginal and Torres Strait Islander Histories and Cultures.
Australian Curriculum, Assessment and Reporting Authority.

ACARA. (2023). The Australian Curriculum. Australian Curriculum, Assessment and Reporting Authority.

Aotearoa New Zealand Curriculum. (2023). Te Whariki: He Whariki Matauranga mo nga Mokopuna o Aotearoa.
Ministry of Education.

Australian Curriculum. (n.d.). Australian curriculum. https://www.australiancurriculum.edu.au/

Bates, D. (2019). Traditional ecological knowledge and science: Bridges for collaboration. In D. Bates, N.

Davidson-Hunt, T. Burgess, L. Garnett, & M. Liba (Eds.), Knowing and learning about Australia's land
and sea (pp. 19-33). Springer.

Chakma, U. (2022). Negotiating hyphenated identities in diaspora, J. Gube, F. Gao, & M. Bhowmik, Identities,
Practices and Education of Evolving Multicultural Families in Asia-Pacific, 31-48.

Chakma, U. (2023). Empowering subaltern voices through education: The Chakma diaspora in Australia.
Routledge.

Chakma, U., & Sultana, S. (2023). Colonial governmentality and Bangladeshis in the anthropocene: Loss of
language, land, knowledge, and identity of the Chakma in the ecology of the Chittagong Hill tracts in
Bangladesh. Ethnicities, 14687968231219521.

Clarke, G. (2001). From ethnocide to ethnodevelopment? Ethnic minorities and indigenous peoples in Southeast
Asia. Third World Quarterly, 22(3), 413-436.

Demssie, Y. N., Biemans, H. J., Wesselink, R., & Mulder, M. (2020). Combining indigenous knowledge and
modern education to foster sustainability competencies: Towards a set of learning design
principles. Sustainability, 12(17), 6823.


https://www.australiancurriculum.edu.au/

VNU JOURNAL OF FOREIGN STUDIES, VOL. 40, NO. 1 (2024) 8

El Zoghbi, M. B. (2008). Inclusive Pedagogies: The development and delivery of Australian Indigenous curricula
in higher education. Learning and Teaching in Higher Education (3), 33-48.

Ford, L., Arnott, A., Nasir, T., & Prior, J. (2014). Incorporating Indigenous knowledge into the Bachelor of
Education (pre-service) primary. International Journal of Diversity in Organizations, Communities and
Nations, 13(1), 35.

Hickling-Hudson, A., & Ahlquist, R. (2003). Contesting the curriculum in the schooling of Indigenous children in
Australia and the United States: From Eurocentrism to culturally powerful pedagogies. Comparative
Education Review, 47(1), 64-89.

IWGIA (2022). Indigenous Work Group for Indigenous Affairs. Indigenous peoples in Vietnam.
https://www.iwgia.org/en/vietnam.html

Kitson, R., & Bowes, J. (2010). Incorporating Indigenous ways of knowing in early education for Indigenous
children. Australasian Journal of Early Childhood, 35(4), 81-89.

McLaughlin, J., & Whatman, S. (2011). The potential of critical race theory in decolonizing university
curricula. Asia Pacific journal of education, 31(4), 365-377.

Miller, A. L. (2019). (Re) conceptualizing family-school partnerships with and for culturally and linguistically
diverse families. Race Ethnicity and Education, 22(6), 746-766.

Morrison, A., Rigney, L. I., Hattam, R., & Diplock, A. (2019). Toward an Australian culturally responsive
pedagogy: A narrative review of the literature. University of South Australia.

Nakata, M. (2004). Dreaming with open eyes: Awakening cultural intelligence. Allen & Unwin.

Nakata, M., Nakata, V., Keech, S., & Bolt, R. (2012). Decolonial goals and pedagogies for Indigenous Studies.
Decolonization: Indigeneity, Education and Society, 1(1), 120-140.

Nguyen, P. M. (2008). Culture and cooperation: Cooperative learning in Asian Confucian heritage cultures. The
case of Viet Nam. Utrecht University.

Pidgeon, M. (2016). More than a checklist: Meaningful Indigenous inclusion in higher education. Social
inclusion, 4(1), 77-91.

Rhea, Z. M., Anderson, P. J., & Atkinson, B. (2012). Improving teaching in Aboriginal and Torres Strait Islander
education: National professional standards for teachers standards focus areas 1.4 and 2.4.

Shaeffer, S. (2019). Inclusive education: A prerequisite for equity and social justice. Asia Pacific Education
Review, 20(2), 181-192.

Shay, M., & Oliver, R. (Eds.). (2021). Indigenous education in Australia: Learning and teaching for deadly
futures. Routledge.

Shizha, E. (2007). Critical analysis of problems encountered in incorporating indigenous knowledge in science
teaching by primary school teachers in Zimbabwe. Alberta Journal of Educational Research, 53(3), 302-
319.

Thaman, K. H. (2003). Decolonizing Pacific studies: Indigenous perspectives, knowledge, and wisdom in higher
education. The Contemporary Pacific, 15(1), 1-17.

Truth and Reconciliation Commission of Canada (2015). Truth and Reconciliation Commission of Canada. House
of Commons.

Villegas, A. M., & Lucas, T. (2002). Preparing culturally responsive teachers: Rethinking the curriculum. Journal
of teacher education, 53(1), 20-32.

Yunkaporta, T. (2019). Sand talk: How Indigenous thinking can save the world. Text Publishing.


https://www.iwgia.org/en/vietnam.html

VNU JOURNAL OF FOREIGN STUDIES, VOL. 40, NO. 1 (2024)

Appendix

The Standards comprise four tiers, representing ascending degrees of knowledge,
expertise, and leadership. These levels range from graduate, suitable for individuals completing
their teacher education course, to lead, outlining the expectations for the executive team and
school principal to attain or maintain teacher registration at these levels.

Focus Standard Graduate Proficient Highly Lead
Accomplished

1.4. Strategies Demonstrate broad | Design and Provide advice Develop teaching

for teaching knowledge and implement and support programs that

Aboriginal and
Torres Strait
Islander students

understanding of
the impact of
culture, cultural
identity and
linguistic
background on the
education of
students from
Aboriginal and
Torres Strait
Islander
backgrounds

effective teaching
strategies that are
responsive to the
local community
and cultural
setting, linguistic
background and
histories of
Aboriginal and
Torres Strait
Islander students

colleagues in the
implementation
of effective
teaching
strategies for
Aboriginal and
Torres Strait
Islander students
using knowledge
of and support
from community
representatives.

support equitable
and ongoing
participation of
Aboriginal and
Torres Strait
Islander students
by engaging in
collaborative
relationships with
community
representatives and
parents/careers.

2.4. Understand
and respect
Aboriginal and
Torres Strait
Islander people
to promote
reconciliation
between
Indigenous and
non-Indigenous
Australians.

Demonstrate broad
knowledge of,
understanding of
and respect for
Aboriginal and
Torres Strait
Islander histories,
cultures and
languages.

Provide
opportunities for
students to
develop
understanding of
and respect for
Aboriginal and
Torres Strait
Islander histories,
cultures and
languages.

Support
colleagues with
providing
opportunities for
students to
develop
understanding of
and respect for
Aboriginal and
Torres Strait
Islander histories,
cultures and
languages.

Lead initiatives to
assist colleagues
with opportunities
for students to
develop
understanding of
and respect for
Aboriginal and
Torres Strait
Islander histories,
cultures and
languages.
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TICH HQP KIEN THUC BAN DPIA VAO CHUONG TRINH
GIANG DAY CUA UC: PHUONG PHAP SU PHAM PAP UNG
VE MAT VAN HOA VA NHUNG GOI Y CHO VIET NAM

Urmee Chakma

Truong Pai hoc Sw pham, Pai hoc La Trobe, Uc

Tom tat: Bai viét nay tim hiéu vé sy tich hop kién thirc va cach nhin bén dia trong chuong trinh
giang day cua Uc, néu bat tiém ning cua chuong trinh nay trong viéc thuc day su hoa nhap vin hoa va
cdng bing x& hoi trong gido duc. Phuong phéap su pham dap tng vé M4t véan hoa dugc nhan manh la
mot thanh phan quan trong, thira nhan sy phong phu cia van hoa va truyén théng ban dia. Bac biét, tiéu
chuan 1.4 va 2.4 trong chuong trinh giang day cua Uc nhian manh tim quan trong ciia viéc ghi nhan thé
gidi quan cua nguoi ban dia, kién thic sinh théi truyén théng va nhitng dong gop cho di san qudc gia.
Bai viét goi ¥ rang Viét Nam, véi cac nhém dan toc thicu s6 (DTTS) da dang, c6 thé duoc husng loi tir
cach tiép can cua Uc. Viéc nam bét kién thuc vé nguoi DTTS va phuong phap su pham dap (g vé mat
vin hoa c6 thé gilp cac nha gido duc Viét Nam tao ra mot hé thdng gido duc toan dién hon, ton vinh su
da dang van hoa va thiic ddy long khoan dung va doan két dan toc. Bai viét nay ung ho viéc danh gia va
tich hop cac quan diém cia nguoi ban dia va nguoi DTTS vao cac khung chuong trinh gido duc nhu
mot phuong tién dé 1am phong phi thém va trao quyén cho ngudi hoc, thiic diy mot xa hoi cong biang
va binh dang hon.

Tur khoa: kién thic ban dia, chuong trinh giang day cua Uc, phuong phap su pham dap tng vé
mat van hoa, da dang van hoa, hoa nhap trong giao duc



